My Epistemology

‘I’ve learned that people will forget
what you said, forget what you did
but people will never forget how
you made them feel’
Maya Angelo
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Chapter Five
My Epistemology: Using an Educational Entrepreneurial approach
Moving forward creatively
In this epistemology section, I show how I use multimedia forms of communication and expression
to communicate the nature of the knowledge that I am generating. I communicate the nature of my
living standards of judgment, which are needed to understand the new scholarship of teaching
(Schön, 1995). Video 5.1 opens this chapter and give you a sense of what is to follow in this final
section - My Epistemology.

Video 5.1. The Enlightened I Using My Enlightened Eye

This is the third panel in the triptych. This final section of my thesis is my epistemology, which ties
together the two sections previously explored: my ontology and my methodology. The stories you
have read from my past experiences have guided my choice of methodology and brought me to this
juncture. Collectively, my stories come together to illuminate why I do what I do as I bring my
educational entrepreneurial spirit into higher education. There is a growing recognition of the need
to move beyond narrow definitions of entrepreneurship as preparing learners for the world of
169

business to a broader definition that includes individual, social and economic benefits (European
Commission, 2011, p. 2). Thus entrepreneurship is about ‘an individual’s ability to turn ideas into
action’ and ‘includes creativity, innovation, showing initiative and risk-taking, as well as the ability
to plan and manage projects in order to achieve objectives’ (ibid). The unit of appraisal in my
epistemology, using a living theory methodology, is the explanation of the influence in my learning,
the learning of others and the learning of social formations.

The originality of my research lies in clarifying and explaining what it means for me to have an
educational entrepreneurial spirit and the values I hold that demonstrate this spirit in an explanation
of educational influence. This explanation includes a responsibility for students and acknowledging
my values of passion and care, safety, creativity and excellence within my practice.

The communication of these values and my educational influence requires that I move beyond textbased accounts to include multimedia forms of representation (Eisner, 1997). The use of multimodal
forms shows the energy flowing, explanatory principles that demonstrate educational influence in
learning. I agree with Whitehead (2008) that text based forms of representation of pedagogical
practice and research cannot carry the embodied expression of meanings of life-affirming energy.
Whitehead has shown, through his multimedia accounts, how the inclusion of flows of lifeaffirming energy with values can be brought into the Academy in the generation of living
educational theories. These values emerge and become the standards of judgement (Laidlaw, 1996)
by which I want the reader to judge my practice-based research. This will be explained further in
the following section.

I am passionate about using different forms of representation because I care that the students
discover their own creativity. My use of multimedia in my learning, teaching and research models
my understanding of good practice in order to help students achieve excellence in their own
endeavours.

Multimodal is a form of communication that is not limited to one mode, for example text, and
presented in book form (Kress & Van Leeuwen, 2001). Lauer (2009, p. 227) refers to modes as
different ways of representing information, to include words, sounds, still and moving images,
animation and color. As a teacher-educator I prefer to view modes as different ways of learning and

170

I understand multimedia to be the integration of different forms of media, such as text, video, audio
or images.

The New Media Consortium (NMC) is an international community of experts in educational
technology. In 2005, NMC organised a summit called 21st Century Literacy in recognition of the
importance of new forms of communication and of how traditional forms were being extended
across the globe. There is an increasing emphasis on the use of new forms of multimodal
communication as 21st century literacy is seen as the set of abilities and skills where aural, visual,
and digital literacies overlap (New Media Consortium, 2005, p. 2). These multimedia forms were
previously used exclusively by artists and filmmakers.

Music has an important place in the expression and representation of the meaning of emotion in
explaining educational influence in learning. It has played a very important role in my life and in
nurturing my creativity. In addition it has been a source of enjoyment and inspiration to me over the
years. This has motivated me to help others discover their passion and creativity too. Music is my
passion and it has helped me to keep in touch with my emotions and express those emotions
appropriately. It is for this reason that I want to provide an opportunity for you, the recipient of this
research, to experience who I am in the truest sense, as I invite you to listen to a selection of songs
that I have chosen in the coda section. The lyrics and sentiment in these songs have particular
meaning for me as they are in harmony with the values expressed in my thesis.

Using a Creative Educational Entrepreneurial Approach
With an educational entrepreneurial spirit I try to bring the values of passion and care, safety,
creativity and excellence to life within my practice. Within these safe educational spaces I try to
connect the head with the heart, marry the ‘sense and soul’ (Wilber, 1988) to create an integral
psychology that combines a constructivist, behaviourist, cognitive pedagogical approach to avoid a
fragmented learning experience. A holistic, enjoyable learning experience that nurtures the
creativity and gradually brings people to a point where they fulfill their potential is central to ‘my
pedagogy of the unique’ (Farren, 2005, p.18). This requires more learner-centered pedagogies and
applied project-based learning.
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This is an opportune time to make our knowledge public, as educators in higher education are called
upon to be entrepreneurial in their teaching (European Commission, 2012) and to engage with the
wider society (HEA, 2011). Across the globe, governments have been saying that tertiary level
needs to be ‘engendering entrepreneurship so that economies can grow and prosper’ (Cooney &
Murray, 2008 p. 6). At a time of declining public resources for higher education, it is my strong
belief that we must ensure that all higher level educators have basic pedagogical skills. What is the
point in introducing terminology and skills associated with entrepreneurship without first equipping
the lecturers with the pedagogical skills to inspire their students to be innovative? It is reassuring
that the Entrepreneurship Education (2012) call for proposals highlights the need for studentcentred techniques, learning by doing, teamwork on concrete projects, and pedagogical approaches
that help to unleash the creative and innovative potential of young people and enable them to work
independently. I would also emphasise the need for students to work inter-dependently as they
reflect, discuss, analyse, evaluate, communicate and implement appropriate teaching
methodologies. In combining the skills of teaching/ lecturing with those of entrepreneurship, we can
begin to transform our universities into places where students will flourish and enjoy learning,
helping to prepare them for the workplace and for life. The visual 5.1 elaborates on the elements of
entrepreneurship as outlined in the European call for Entrepreneurship Education, and shows how I
am using an entrepreneurial approach within my teaching.

In 2012, the European Commission issued a Call for Proposals under the education for
entrepreneurship programme with a special focus on supporting teachers in primary, secondary and
tertiary education. Entrepreneurship is defined as ‘an individual’s ability to turn ideas into
action’ (European Commission, 2012, p. 3). The Call for Proposals emphasised the importance of
entrepreneurial learning in schools and recognised that entrepreneurship was not a subject or
discipline but rather an innovative approach to education that can be successfully applied to any
discipline. I am familiar with the entrepreneurial approach. As a teacher at post-primary level, I
assisted students in starting up and running mini-companies, both as part of the curriculum during
school hours or as after-school and out-of school activities. Entrepreneurial ventures had been run
by students in post-primary schools in the form of ‘tuckshops’ before the formal mainstreaming of
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the Leaving Certificate Vocational Training programme (LCVP) in 1994. Transition year (TY), an

Figure 5.1. Using an Educational Entrepreneurial Approach

optional year in most post-primary schools, and which was introduced in 1994, includes running of
a mini-company. The Leaving Certificate Examinations is the final examination in the Irish post
primary school system. It takes a minimum of two years preparation, but an optional Transition
Year (TY) means that for those students it takes place three years after the Junior Certificate
Examination. The Junior Certificate examination is held at the end of the Junior Cycle in postprimary schools. It caters for students aged from 12 to 15 years and students normally sit the exam
after 3 years of post-primary education. TY gives students an opportunity to learn the soft skills of
analysing, managing, evaluating, communicating, and working on their own initiative. These are
skills associated with running a company or having an entrepreneurial approach and should not be
exclusive to business.
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I was unaware of the language around entrepreneurship until a business studies colleague asked me
to assist a group of students in forming a mini company. My colleague recognised that I had been
enterprising in my musical initiatives with students and had the skills to assist with the business
studies curriculum. My earlier narratives illustrate how I encouraged students to be enterprising. For
example, I encouraged Rhoda to teach dance classes after school as she perfected her trade and had
begun to earn a living. Her regular dances classes fed back into the school community, assisting in
improving the lives of many people.

My Values as Living Standards of Judgment
As an undergraduate student of Religious Education at Mater Dei Institute of Education, the
language around values was commonplace. Mater Dei is a third-level Catholic College of Education
specialising in the academic and professional formation of religious educators and Teachers for
post-primary schools in Ireland. Exploring values of care, empathy, trust and honesty were an
integral part of the content associated with becoming a religious teacher. I love life and value it. It
is very challenging at times but I am resilient and am very mindful of the value of life having lost
loved ones and recently experienced my parents overcome sickness. I don’t always succeed but I
try to live in the direction of the values I espouse. To value life means that my aspiration is to
respect and care for all who are part of my life. If I respect someone, then I try to listen to them,
include them and show care for them. If I cannot include someone, then my respect could require
me to explain and communicate why I have not done so. My value of care and safety require that
their dignity is intact and my value of honesty drives me to help them understand why they have
been excluded; from this safe place I believe they can develop and grow.
To give an example, the way I conduct interviews for the MEME programme is representative of
the responsibility I feel towards another person, whether that person is family, friend, student or
colleague. The challenge for me is knowing how best to manage a candidate’s heart through this
cognitive process. When I use the word heart, I mean the very core of a person’s being. I use it as a
metaphor for identifying everything that is central to keeping a person alive and safe in their body,
mind and spirit. The heart allows for everything to be connected. Candidates are normally nervous
at the interview stage. They want to do their best and achieve a positive outcome, although this is
not always possible. A candidate may not be suitable for entry to the third-level Masters
programme, in which case I will draw out and highlight the strengths of the applicant but also
explain clearly the standard needed for acceptance. I do not wish anyone to struggle on the
programme, so honesty from the outset is an effort to show that I care. In the brief encounter, I want
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a candidate to understand what is required from them and to recognise their own limitations at this
time. This recognition is not always possible for the interviewee, but I try to create room for them
to take up the challenge to narrow any shortcomings for possible entry to the programme in the
future. It is important that I leave the door open. I see that each person who presents themselves for
interview is ‘unique and each individual’s explanation draws on a unique history, sociocultural
influences and constellation of values’ (Whitehead, 2012, p. 6).

Witnessing so many values being lived in practice through my parents’ love makes it difficult for
me to name what I really value most. I believe that many values are interconnected: love, honesty,
care, understanding, patience, compassion and empathy. Having sung the following verse regularly
at weddings, I realise that I value love because it encompasses all the values that I hold dear:

Love is patient and kind; love does not envy or boast; it is not arrogant or rude. It does not insist on its own
way; it is not irritable or resentful; it does not rejoice at wrongdoing, but rejoices with the truth. Love bears all
things, believes all things, hopes all things, endures all things. Love never ends. As for prophecies, they will
pass away; as for tongues, they will cease; as for knowledge, it will pass away. (1 Corinthians 13:4-8)

An abundance of love received from my family makes it difficult for me to dismiss love as a value
to be included in academic writing. If it was not for their love for me, and for education, I may not
have the same beliefs and values. However, I consider ‘love’ too strong a word to use in the context
of my research inquiry. I admire those who can use the word ‘love’ freely within the Academy but
consider that its use in this context could disengage any reader who considers it an inappropriate
academic term. To avoid using a word that might exclude, when I can find more acceptable word to
explain my actions and feelings, is indicative of the importance I place on language. My value of
care motivates me to include rather than exclude.

Passion
Passion is a value I see as closely connected to love because I love what I do. I love to invest my
energy to effect transformation. I have always had a passion for teaching and I was motivated from
a very early age to want to teach. My parents were teachers and also role models for me in how they
related to others with respect and care. All through her life, my mother demonstrated values of love,
care, gentleness and honesty while my father was a passionate, caring and loving man. I am a
passionate person and I like to see others having a passion for what they do. I am passionate about
teaching, through which I can help students to ignite passion within themselves. The secure family
environment allowed me to discover my own passions and unleash my creativity. I value safety
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because I see it as a conduit for my value of creativity and excellence and it is my belief that
without a sense of security, people will not take the risks needed to allow that creativity come to the
fore.

Care
The careful love and attention I received from my family modelled a value that I wanted to bring
into education. Care takes time: time to listen, time to feed back, time to observe and time to relate
to the other in reciprocity and relationality. Care is a value that is central to my work as an educator,
overarching my other values. I care for my students. I care that they feel safe to learn and explore
their own creativity, and that they know that they are free to make mistakes in order to learn. I care
that they are able to express themselves and know that they are valued and respected for their
contribution. I care that I have the time to understand their needs and empathise with them, and I
care that they reach a standard that makes them feel proud of themselves and which is also in
keeping with the high standards of the Academy.

Creativity
Research indicates that the traditional methods used by university and teachers quell creativity
rather than nurturing it (Ng, 2002). Hence I see my role in higher education as that of a facilitator,
and caring as fundamental to creating change in student thinking as they come to realise their
creative potential. Forfás, Ireland’s Policy Advisory Board for Enterprise, Trade, Science,
Technology and Innovation define creativity as ‘imagination applied to the purpose of creating
economic value’ (Forfas, 2009, p. 35). As an educator I understand creativity to be ‘any act, idea, or
product that changes an existing domain into a new one’ (Csikszentmihalyi, 1996, p. 28). Central to
my belief is that ‘creativity can be developed, but it must be done sensitively and well. Most people
do not know what their creative capabilities are and are worried about the process involved in
finding out’ (ibid, p. 3) I believe that I have to nurture a safe environment where people flourish and
find out what those capabilities are and this is supported by the literature. Creative individuals will
only come up with ideas in a safe environment where they can make mistakes and are supported
and encouraged (Buckler, 1997; West, 2001). As an educator, I also connect very much with Ken
Robinson’s idea that creativity involves doing something. Robinson (2001) says that this may not
necessarily be for economic benefit (p.115). Indeed this links very much with the whole action
research paradigm where we have to put our ideas into action in order to improve our practice.
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Excellence
We are what we do repeatedly. In my childhood, I did not get everything right the first time I sang a
song, played the harp, ran a race or played a camogie match. It took time, attention, care and
passion to achieve a high standard within these disciplines. There are higher achievers than me in
all these areas, but I achieved a level of competence I am proud to stand over.

As this is a values based self-study, I am going to consider the value of excellence in relation to
myself. Adhering to values of care and respect has guided me to live a life where I do not judge
others but instead bring them to a point that they feel that they are the best they can be. In higher
education, I evaluate students work regularly and feed back to them in order to bring them to a
standard pleasing both to the university and to themselves. My intention is that they will be able
over time to evaluate their own work. In all these interactions, I strive to have excellence in my
teaching and learning, driven by my value of care to ensure that the students fufill their potential
and enjoy their learning in the process.

I was both humbled and delighted to be the recipient of the DCU president’s award for excellent
teaching and learning in 2011. It was heartening to hear the student testimonials and above all to
know that they were flourishing in their learning. The following links to the testimonials
http://www4.dcu.ie/ovpli/liu/lif-schemes/pres-award/2011/pdfs/academic-winner.pdf

Photo 5.1. President's Awards for Excellence in Teaching and Learning 2011
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Seeing the bigger picture
Espousing care as one of my values means I have to consider the consequences of my actions and
the impact they have on others. I do my best to live in the direction of this value. Therefore, in my
teaching I have always believed that linking to the ‘bigger picture’ enhances the engagement level
of any educational activity and gives clarity to the actions I take at a localised level. In my
narratives, I have explained how having an authentic end goal in mind assisted in focusing
students’ learning. The many concerts, magazines, video, and CD productions helped me to engage
students in a real way as they covered the curriculum while acquiring at the same time life-long
skills transferable to any subject. Linking with the wider society also helped instill confidence and
self-belief in students as they unlocked their own creativity, initiative and innovation. They were
motivated and enthused. These were the methods I employed as a teacher at post-primary level and
that I continue to employ in my role as higher education educator. I recognise that students at
‘higher level’ also need these stimuli and engaging teaching methodologies to unlock their
creativity and innovation.

I am not claiming that my research is generalisable but, I hope that my ‘study of
singularity’ (Bassey, 1995, p. 113) will make public my research and show how I am being
educationally entrepreneurial in the development and use of multimedia resources higher education.
It is my hope that it will inspire others to be open to the potential of technology, as I provide
examples that they can draw upon in their teaching, learning and research.
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A Stepping Stone to Chapter Six, Seven, Eight
In the following chapters I will provide an explanation of the educational influences in my own
learning, the learning of others and in the education of social formation.

As a preamble to these chapters I include a video that shows evidence of my teaching an
undergraduate group of students who are taking the Uaneen module. The DCU Uaneen module
formally recognises and rewards the achievement of holistic education by accrediting a module in
extra-curricular activities. It formally acknowledges the work done and learning acquired by
students within universities as well as outside in clubs, societies, community work and extracurricular activity in general. The Uaneen class topic focuses on different forms of representation
and is meant to help the students present their project work using different forms of representation.
The video 5.2 demonstrates how I am bringing an educational entrepreneurial spirit into the
university by opening the student’s mind to the use of the different multimodal forms in the
presentation of their coursework. The video clip also provides evidence of how I am using
multimodal forms in my research to show the energy flowing and explanatory principles that
demonstrate educational influence in learning.

Video 5.2. Uaneen Module - Using Multimodal forms of representation (Crotty, 2012)
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Chapter Six
In this chapter, I focus on my teaching on the initial teacher education programmes and teacher
professional development programmes at Dublin City University. I will discuss the importance of
being aware of the different emotions that students experience as they face the challenges of
studying at Higher Education. I will show my sense of responsibility as an educator, as I support
the students in the challenges they encounter as they work towards achieving a standard of
excellence in their work.

Chapter Seven
This chapter describes the changes that I made to the modules on the MEME programme to ensure
that students are prepared for the dissertation practicum journey. I explain how I brought the
dissertation practicum into the programme and the processes involved in supporting students in
producing video alongside an explanation of their learning. Finally, I will explain my influence in
the learning of a post-primary teacher and demonstrate how I support her in bringing a new
approach into her teaching.

Chapter Eight
I will describe my organisation of the 11th International DIVERSE conference which took place in
DCU in June 2011. DIVERSE stands for Developing Innovative Visual Educational Resources for
Students everywhere. The conference is an annual event aimed at anyone who is interested in
exploring the potential of visual media in teaching, learning and creative inquiry. In this section I
explain my vision for the 2011 conference which was to awaken the senses through a multimodal
approach enabling delegates to learn through the cognitive experiences.

Coda
In the final chapter, I express my embodied value of creativity which motivates me to present this
research in a way that is innovative, mirrors my ontological perspective and further explains who I
am. As a producer/director I want my research to heighten the senses and to take the reader on a
visual, auditory and textual journey culminating in a musical performance that is unique to me and
illuminates my living theory.
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Chapter Six
The Art of Possibility when in a Safe Space
Introduction
In this chapter, I explain the importance of addressing emotions in education and the merits of
students reflecting on their experiences. I focus on the initial teacher education programmes and the
Masters degrees programmes and show how I create a learning environment that supports students
especially at the start of their study. I draw on data from online learning journals and student
feedback. Evidence to show the benefits of keeping a learning journal at undergraduate and
postgraduate level is presented through the form of infographics.

Figure 6.1 outlines the undergraduate and postgraduate programmes and modules on which I
coordinate and teach. Figure 6.2 provides an overview of my philosophy of teaching and my
approach to i) learning, ii) assessment, and iii) subject content. Although I teach on one module on
the Masters in Guidance and Counselling programme, I work very closely with my colleague and
chairperson of the programme, Paul King, to ensure that I connect the e-Learning in Guidance and
Counselling module with the other programme modules.
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Figure 6.1. Who and What I teach?

Figure 6.2. My Teaching Approach
Igniting Creativity
Teaching on the postgraduate degree programmes poses a particular challenge as the students are
part--time and many of them have not been in formal education for some time. I try to create a
learning environment that promotes the use of practice-based methods, where students are actively
engaged in carrying out projects in their own work context, reflecting on their learning through the
use of online journals and blogs, experimenting with different forms of media, collaborating with
peers in group work and validation meetings, and bringing new ideas and innovations into the
workplace. I believe that fun is an integral part of learning and I derive great satisfaction when I see
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people connect with their own passion. In my experience, creating an enjoyable experience where
students are in their ‘flow’ or ‘element’ helps to improve learning, develops collegial relationships,
increases self--esteem and improves productivity. The group dynamic generated through an
engaged collaborative learning approach allows the students to participate fully in the learning
process. This is in line with the European Commission’s definition of entrepreneurship in
education; ‘curriculum and pedagogy of entrepreneurship needs to be focused on providing
teachers with active learning opportunities in experiential environments, and using appropriate
assessment methods’ (European Commission, 2011, p.36 ). To get to The Heart of Higher
Education (Palmer and Zajonc, 2010) is what is called for in order to liberate Third Level Education
to become capacity building environments.

I have found that mature students returning to higher education tend to be more vulnerable than
those who come to college directly from school. The mature students may be successful in their
jobs and are returning to education for different reasons which may include: i). professional
development; ii). change direction in their job; iii). gain a further qualification iv). continue on their
lifelong learning journey.

Whatever their reason for entering the programme, almost all of them are anxious at the start. While
they might feel competent in their own job, the challenge of returning to study, meeting new people
from various work backgrounds, writing assignments and getting to grips with new terminology can
often prove quite daunting for them. It is critical to immediately name their possible concerns and
provide answers with practical solutions in order to allay any initial fear. In time, enthusiasm
replaces anxiety; confidence replaces fear; and collaboration replaces reservation.

At the start of the MEME programme, I emphasise the importance of having a vision for technology
rather than focusing on technical skills alone. I am aware that I have high expectations of each
learner in terms of their creativity. The following quote from Ward’s (2004) book, Landscape
Within. Insights and Inspirations for Photographers, sums up for me the importance of expressing
ourselves creatively:
technical perfection alone is not enough; it will never be inspirational, it never makes another human's heart
beat faster, never brings a tear to another's face. To achieve these things we need to reach beyond the
competent and the merely illustrative. We need to look to communicate emotion through art.....The importance
of cultivating vision (p.11).
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In the same vein, the words ‘truth’ and ‘beauty’, in Keats’ ‘Ode to a Grecian Urn’ reflects the
importance of being true to oneself.
‘Beauty is truth, truth beauty, - that is all Ye know on earth, and all ye need to know’
John Keats (1795 – 1821)
During the modules on the MEME programme, I try to create a learning environment that enables
students to be true to themselves as they find their inner beauty and allow their creativity to
‘flow’(Csíkszentmihályi, 1975) as they engage in enjoyable activities. In doing this I want them to
produce academic work that truly expresses what they want to convey and not what they feel others
want them to do. Emma Gallagher, a student on the MEME programme from 2009-2011 talked
about how the programme allowed her to marry the head with the heart and bring her passions into
the Academy. This can be seen in the following video 6.1.

Video 6.1. Animation about Values in Education (Ni Suitman, 2011)

This is also confirmed in a journal entry by another MEME student, Gemma Clarke: ‘As a part
time student, it can be very difficult to keep motivation levels at a constant. By being given the
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freedom to express myself creatively, I was able to sustain this interest.’ (Gemma Clarke, personal
communication May 4, 2011)

Focusing on my values of: 1) Passion 2) Creativity 3) Care and 6) Excellence, gives me clarity of
purpose and requires me to be mindful of fostering an environment that allows me to adhere to my
values. These values are my living standards of judgment to which I hold myself accountable. I
care that students feel comfortable enough to voice their anxieties and in doing so, unleash their
creativity while being in their ‘element’ (Robinson and Aronica, 2010) and enjoy the learning
experience. I care that students are not paralysed by feelings of inadequacy, and I also feel a
responsibility, as an educator, to support the students in the challenges they encounter as they work
towards achieving a standard of excellence in their work.
In order to develop creative learning approaches, it is crucial that teacher training prepares new teachers to
become reflective practitioners able to discern how a teaching method or activity can stifle or trigger creativity
in their students. (Cachia, R. et al. 2010, p. 10)

I set out to foster an emotionally safe environment in which everyone can grow. An assessment for
learning approach helps with this endeavour (Figure 6.4). I am using the definition for AfL as
outlined by Black et al.
any assessment for which the first priority in its design and practice is to serve the purpose of promoting
students’ learning.... Such assessment becomes ‘formative assessment’ when the evidence is actually used to
adapt the teaching work to meet learning needs (Black et al, 2004, p. 10)

One of the purposes of my use of this approach is to afford students an opportunity to lose
themselves in the enjoyment of creating slideshows, podcasts, vodcasts and videos as they
simultaneously learn new authoring skills without fear of ‘assessment designed merely to serve the
purposes of accountability’(ibid). Above all, this AfL approach allows me to feedback to students
in a non threatening way to help improve their learning. As an educator, I feel the traditional forms
of assessment stifle real reflection, innovation and creativity. By incorporating a more formative
diagnostic approach, I believe that more interaction is fostered thus benefiting student engagement
and learning. My use of the ‘assessment for learning approach’ enables students to take
responsibility for their own learning and echoes Perkin’s ( 2010) point that the process is just as
important as the end product and has a positive impact on the learning experience. Over the course
of the programme I try to ensure that the assessment process helps students to improve their
learning. I make use of continuous/formative assessment in each module and this involves mini-assignments and one major assignment. I provide feedback to the students through Skype, face-188

to-- face meetings or the feedback feature on Moodle’s online journal at the end of each assignment
and this allows me to help them improve in future assignments. I make the students aware of the
purpose of each assignment, the learning outcomes and the assessment criteria so they can imagine
the final goal and are aware of the standard they required. This following is an extract from an
article by Emma Gallagher published in EJOLTS’s Special Issue, in which she describes her
experience of assessment.

My previous experience was that there would be a very restrictive style of assessment that I could connect with
only in a step--by--step manner, without creative engagement. (Gallagher, 2011, p. 94).

When referring to her new experience with assignments on the Masters programme, she says:
In the absence of such a ‘checklist’ of requirements, I was forced to trust myself to engage with the process on
a creative level, in a way that captured my passion following a conversation with Yvonne after class where she
suggested linking it to my love of poetry as an English teacher. The final slideshow enabled me to develop a
new skill, photography, to marry it to this my passion, poetry, and to link those passions to my practice. I had
never had the experience of being rewarded academically for my creativity.(ibid).

Emma’s article can be accessed at http://ejolts.net/node/187
In the next section I set out to acknowledge the importance of addressing emotions in education.
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Year 1- Semester One

Education is 'an initiation into new ways of seeing, hearing,
feeling, moving, it signifies the nurture of a special kind of
reflectiveness and expressiveness, a reaching out for
meanings' (Maxine Greene, 1999,p.7

Vision for Emerging
Technologies

Year 2- Semester Two

Emotion - Fear/Anxiety
Safety
Worth

Dissertation or
Practicum

Value

Worry
Tired
Doubt

Year 1- Semester Two
Emerging Pedagogies

Pride
Multimedia &
Educational Innovation
Emotion - Fun

Curiosity and Interest
Contentment

Enjoyment
Pleasure
Enthusiasm

Year 2- Semester One
SupportiveLecturer
Collaborative Online
Enquiry

Listening/Seeing/Feeling/Sensing

Hope

I endeavour to manage their emotions throughout the
course and support the students to understand how
and why they feel as they do.

Digital Creativity in the
Workplace

Helping them address their negative feelings of self
doubt and frustration ensures that they are true to
themselves and become fully alive in their creativity to
fulfil their potential.

Value - Presence / listening

Enthusiasm
Frustration

Figure 6.3. Emotions experienced on the MEME Programme
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Emotions in Learning – Turning the Tide of Emotion
Robinson & Aronica (2010) in the book, The Element suggests that people need to change the
question from how intelligent are you to more significantly how are you intelligent? Gardner’s
(1993) research on the different types of intelligences also emphasises the importance of focusing
on this type of question. Had I been more aware of this kind of thinking, as a student, it would have
been comforting to realise that education did not revolve around cognitive and intellectual
considerations
alone. There might have been more emphasis placed on learning experiences allowing us to
develop our visual, musical, physical, interpersonal, intrapersonal, emotional, naturalistic, creative
and spiritual intelligences. Gardner’s theory instills a confidence in me that, for example,
kinesthetic intelligence is as valid as numerical and interpersonal intelligence as important as
linguistic.

In my experience, emotions did not seem to play as important a part in the education system as I
believe they should. We were not encouraged to recognise and explore our emotions in the context
of our learning, although they were not quite as discounted as in Plato, who considered that
emotions were ‘inappropriate territory’ and a place not to be visited. To be unhappy as a student
because we did not like Maths was almost to admit that you were not intellectual. On reflection, I
think I was not partial to Maths because the subject never seemed relevant to our real life and
problem solving was not part of the equation. Maths is very relevant to my life as I continuously
complete budgets that are vital for acquiring funding to make things happen creatively for my
students for example securing funds for the Diverse live crew during the conference held in DCU in
2011. I will elaborate on this in chapter 8. Acknowledging that someone was ‘streetwise’ was as
near to conceding that emotional intelligence existed during my primary and post-primary level
schooling.

Dewey (1938/1997) in his writings was concerned that due to a dearth of emotion in education,
people were alienated from their immediate surroundings and this resulted in their being
disconnected from their ‘emotional affective self’. If questions had been addressed such as: How
do you feel? Are you anxious? Do you feel that you can achieve your goals? Are you happy? Do
you find learning this subject excites you? Are you proud that you can use your learning for the
greater good of society? it might have made the educational experience more meaningful and
connected to real life. Early in my career as a post-primary school teacher, I was often asked by
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other teachers to deal with troublesome and apparently less academic students as my colleagues felt
I had an ability to get through to students and motivate them to work. I realised that I was relating
to my students using my more developed emotional intelligence and achieving positive results.
Reflecting on my practice this is very illuminating and an aspect of significance in my teaching and
learning and also in my research. It is especially true in the early stages of the postgraduate
programmes.
In my experience, positive affirmation and supporting the emotions that arise through students’
learning journey can be transformative. It is important for me in my teaching and learning to
address the whole human being, mind, heart and body, to ensure that I make a connection with
students at an emotional level. My aim is to help guide them to envision a better future for
themselves. This confirmed for me that ‘having a vision, or a sense of direction in life gives people
a purpose to change’ (Beard and Wilson, 2006, p.179). The authors draw on Bagshaw (Bagshaw
2000, cited in Beard and Wilson, 2006, p.175) definition of emotional intelligence: ‘the ability to
use your understanding of emotions, in yourself and others, to deal effectively with people and
problems in a way which reduces anger and hostility, develops collaborative effort, enhances life
balance and produces creative energy’. The authors also assert that all facilitation needs a good
understanding of emotional intelligence. I was heartened by Perkin’s (2009) story of how he used to
play baseball as a child. Although not a great player himself, he emphasises that ‘the process’ was
most important to him at that time because he enjoyed the learning experience it presented. With
advice from his father and simply playing the game with his friends, he learned how to bat, run,
catch and field. From the outset he was exposed to the overall game however basic his
comprehension was, and as a result, he knew how to improve it because he could see the overall
picture.

I draw on Perkin’s writing for two reasons. I identify with it both emotionally and cognitively.
Firstly, the story engaged me on an emotional level and I identified with the caring relational
qualities demonstrated through his reference to his father teaching him to play and explaining to
him the way the game worked. I was touched and captured by the sheer loveliness of this young
boy playing a game he enjoyed and how now as a grown man he feels content at having such fond
memories of this learning experience. Secondly, his use of this analogy clearly explains the
importance of having a holistic approach. This enables us to learn and understand its constituent
parts. It is welcome how he uses story, breaking down important points for his readers to convey his
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meaning more fully. I love hearing stories that give me a greater insight into people, theory and
concepts. Moon (2010) is also an advocate for ‘using story’ and like Gerrig (cited in Moon 2010 p.
6 ) feels that there is something exciting about the way ‘story’ can be a ‘mode of transportation’ and
in Perkin’s ‘story’, the meaning has travelled very well to enhance understanding. In my teaching, I
espouse that to learn about (Perkins, 2009, p. 5) and to have an overall vision for a programme,
module or subject, is initially crucial to any learning process. I believe it is vital for each student to
build up from the basics with the bigger picture in mind so that they can have a more enjoyable
learning experience; it also instills confidence and allays any apprehension they may have. I bring
this thinking into my work on the postgraduate and undergraduate programmes.
The journey for the students can be a very emotional one. Like life’s odyssey itself, learners
experience many highs and lows that they have to deal with and work through. In Figure 6.3, I
have outlined some of the emotions that have emerged in the MEME online learning journals and
from student feedback. Balancing working life, family life and personal life with college
commitments can be quite challenging. Energy levels and emotions vary. It is all part of the process
and although difficult at times, most students say they ultimately feel proud of their sense of
achievement despite the many mixed emotions encountered on the way. Goleman (2011) similarly
contends that emotional intelligence is recognised as a basic attribute of excellent leadership and is
a key ingredient to having a fulfilling life. I too experience many emotions on this journey and
have learnt to manage them to ensure a special safe educational space for all concerned.

The short video 6.2 shows the students expressing the different emotions they felt when they first
started the programme. This video is also an example of how I am showing students the skill of
chroma key or green screen as part of their multimedia module. Chroma keying is a special effects
technique for layering two images or video streams together based on colours. The technique has
been used to remove a background from the subject of a photo or video - particularly for the
weather forecast. Students enjoy partaking in these types of creative activities. (Photo 6.1). In this
video students also express how their feelings have changed from nervousness to excitement and it
is obvious that tasks such as these help to dissipate their concerns.
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Photo 6.1. Students enjoying the Green Screen workshop (Crotty, 2012)

Video 6.2. Mixed Emotions (Crotty, 2012)
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Year 1- Semester One

Vision for Emerging
Technologies
Journals
Website Storyboard
Supporting text

Assessment for Learning
There are seven modules and each module’s assignments are building blocks towards the
final dissertation. The assignments seeks to engage students and intrinsically as well
extrinsically motivate them. The assignment process helps to develop their critical thinking
skills, their multi-media skills in preparation for their final research work. These
assignments also promote various graduate attributes and proficiencies. My emphasis is on
an ‘assessment for learning’ approach. The assessments also provide enjoyable, meaningful
learning experiences that deepen the students understanding of the content. This learner
centered approach sees students take responsibility for their own learning. They become
“self -directed’ (Rogers 1959) and “autonomous”(Knowles 1980) learners . I encourage
them to be actively involved in the learning process and to see “learning is a process not a
product” (Bruner 1973).

Multimedia &
Educational Innovation

Year 1- Semester Two

Video
Comic Strip
Vodcast
Journals

Emerging Pedagogies

Photo Slideshow
Abstract.

2000 Essay

Year 2- Semester Two
Dissertation
Video and

Year 2- Semester One

Interactive Article
Evidence

Collaborative Online
Enquiry
Article
Literature review Podcast
Conference Poster
Journals

Digital Creativity in the
Workplace
Blog
Video
Opening and Closing
Sequence

Clips

I try to ensure that the assessment helps students to improve their
learning. I make use of continuous assessment and this involves miniassignments and a major assignment as part of each module. I make the
students aware of the purpose of each assignment and the assessment
criteria so they aware of the final goal.
I provide continuous feedback to students through the feedback feature
in Moodle’s online journal. Giving feedback via Skype about the overall
assignment allows them see how they can continue to improve.
I also introduced a team teaching assignment into the ES514 Online
learning enquiry module to support students in their learning. They have
to make use of web 2.0 technologies, presentation skills, voice
production and body language skills as these skills were learned through
the course of the module. This assessment for learning approach is also
mirrored in my teaching of the postgraduate Career guidance
programme. The students prepare and present on a relevant Career
Guidance topic. The final presentations are posted to Moodle and are
useful resources for the novice Guidance Counsellors as they embark on
their future careers.

Figure 6.4 Assessments for Learning on the MEME
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Journal Writing - A Safe Journey to Creativity and Meaningful Learning.
Recounting my time as a child fishing the lake I learnt to be mindful and pay attention to the sounds
around me. It is my belief that one must be ‘present’ to the learning as it is happening in order for
the experience to be meaningful. Being reflective is a learnt discipline and I now encourage
students to take time out of their busy schedule to ‘stop and think’ (Arendt, 1906-1975) and to
reflect on action (Schön, 1983). Psychotherapist Carl Rogers believed that the only learning which
significantly influences behaviour is self-discovered, self-appropriated learning (Rogers, 1983). In
order to provide students with the opportunity to discover their own creativity I incorporate the
activity of journal writing into my classes at undergraduate and postgraduate level.

Moodle, an open source virtual learning environment (VLE) was introduced into DCU in the
academic year 2003-2004. One of the features of moodle is an online journal which allows students
to document their learning and reflections. I have used the journals to take care of the wellbeing of
students as I monitor their progress through the course of a module or a programme. I have
witnessed at first hand how the reflective journal acts as a ‘private space’ (Moon, 2006, p. 14) and
as a ‘vehicle for inner dialogue that connects thoughts, feelings, and actions’ (Hubbs & Brand,
2005, p.62). The following journal extract was written by Sinead Doran after completing the first
year of the MEME programme:
Reflecting back on the year, it’s been such a journey. I think it has brought out a spectrum of emotions in me –
nervousness, excitement, despair, anxiety, pride, happiness. However, for me, yet again, it all comes back to
discovering creativity inside myself. That is the part of the year that has meant the most to me and I feel very
lucky to have had this opportunity to discover it. It has enriched my life in a way that I did not expect and I
hope will continue to do so for the rest of my life. This is much more than education for education’s sake, more
than just a qualification. This course has been life-enhancing for me. Thank you.
(Sinead Doran, personal communications, May 10, 2012)

Starting from the premise that knowledge is inherently personal (Polyani, 1958) and will largely
remain tacit unless students are encouraged to make their knowledge explicit. I see learning
journals as a way of helping students to make their thoughts, feelings and hunches explicit in order
to gain new insights. Over the course of a twelve week module students keep a learning journal
which involves making explicit the learning after each class session. I close off the journals at the
end of each week and this means that their reflections stay contained within that particular week
and mirrors the students thoughts and feelings at that time: the discipline of keeping a journal
ensures that they ‘capture our stories while the action is fresh (Holly, 1984, p.8). At the end of each
module I ask students to read over the journals that they kept over the course of the module so that
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they can once again ‘reflect on the journal entries themselves which may provide material for
further reflection’ (Holly, 1984, p.7).
I will now explain how I creatively incorporate learning journals into the undergraduate and
postgraduate programmes. In chapter five I highlighted how regular journal writing helps with self
awareness that in turn gives students a sense of empowerment when reflecting on their learning.
This reflection on action helps students to see how their imagination and creativity have been put
into words. It also shows students how they can surmount trials. These are all prerequisites when
wanting to be more entrepreneurial.

Postgraduate use of Journals
One of the challenges for people returning to part-time study is trying to keep a balance between the
many commitments; home-life, work and study. Although I may appear behaviourist in my style of
teaching by insisting that students keep a learning journal, I am aware that busy home and work
schedules can often impact on study time; if the task is not compulsory they may fail to see the
value in documenting their learning. The allocation of marks initially focuses attention on the task
and introduces them to an activity that they soon come to value.

As part of the Multimedia & Educational Innovation (ES512) module I ask students to produce a
video entitled ‘My Reflective Journey’ which requires them to read all of the journal entries that
they have kept over the first year of the programme and to script a narrative for a short video
production based on an analysis of their learning. I have produced a resource of the students work
using Prezi, a web-based presentation application and storytelling tool, that uses a single canvas
instead of traditional slides. (Resource 6.1.). The resource is a collation of students’ work and is
aimed at helping future students to learn about the benefits of journal writing. The assessment
criteria for this activity related to the features of entrepreneurship, for example, creativity,
innovation and learning from mistakes (European Commission, 2011, p. 29).
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Resource 6.1. A educational resource for journal writing

My rationale for implementing this particular task is to provide material for further reflection
(Holly, 1984, p.7) on their learning over time. ‘With practice, students' journal entries should
indicate movement toward a level of introspection that integrates theory, concepts, and practice into
the student's personal and professional development’(Hubbs and Brand 2005, p. 68).
Over time and clear direction the initial descriptive writing around what happened in class changes
to more analytical writing as they begin to question ‘how did this happen?’ or ‘why is this
significant?’.

The journal enables me to give individual feedback in order to allay any anxieties especially at the
start of a programme. The following journal entry shows the evidence of the benefits of timely
feedback.

I found that at the beginning that I was convinced that I would never master technology but with the feedback I
received from Yvonne and by writing about my fears around technology I gradually became more confident
and instead of a ‘can’t do’ frame of mind I managed to transform my thinking to the point where I lost that
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total sense of inadequacy re. technology and now adopt a can do/will do approach . I feel that the journaling
journey transformed my way of thinking. (E.S. personal communication, December 15, 2011)

Further evidence of the benefits of journal writing is documented in Figure 6.5.

Figure 6.5. Using Journals with Postgraduate Students
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Using Journals at Undergraduate Level

Figure 6.6. Using Journals with Undergraduate Students
Since 2003, I have coordinated and taught on the Teaching Methodologies module for the Bachelor
of Science (BSc.) in Science Education and BSc. in Physical Education and Biology. There have
been concerns raised in the literature about student non-attendance at lectures as it results in poor
learning for absent students (Kottasz, 2005). Aware of this issue from my first years of teaching on
the programme, I decided to introduce learning journals as part of the Teaching Methodologies
module. I am in agreement with Park when he says:
students who actively engage with what they are studying tend to understand more, learn more, remember
more, enjoy it more and be more able to appreciate the relevance of what they have learned, than students who
passively receive what we teach. (Park, 2003, p.183)
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The Bachelor of Science (BSc.) in Science Education and BSc. in Physical Education and Biology
are four year initial teacher education programmes that qualify students to teach at post-primary
level. The average age of the student is eighteen years old and the annual intake for this BSc. in
Science Education is approximately 30 students and the BSc. in Physical Education and Biology
programme is 45 students. Both groups undertake a twelve week Teaching Methodologies module
in the Semester 1, year 1 of the programme.
As students are embarking on an initial teacher education programme I recognise the importance of
providing a safe space for them to reflect on their learning from the very outset. The students are
asked to keep a weekly reflective journal over the twelve week module with 40% allocated to this
activity. I use Moon’s (2006) generic framework for reflective writing with its different levels of
reflection to assess the journals. Figure 6.7 shows the process involved in implementing the online
learning journals with student teachers over the 12 weeks of the programme. The large allocation
of marks shows the importance I place on cultivating their capacity as reflective practitioners. I
agree with Kinsella’s (2009) point that reflective journal writing is not mentioned in Donald
Schön’s (1983) idea of ‘reflection in action’ and ‘reflection on action’. However, I believe that the
journals provide a safe place for students to express how they feel and to voice their concerns. The
response facility within the moodle journals allows me to respond to their reflections as they
progress through the module. The process of keeping a learning journal can initially prove difficult
for the students as it is a new type of activity for them. In the first set of journal entries they tend to
use the journal as a log and describe what happened in class rather than analysing classroom
activities.
Some of the benefits that I found of including learning journals in the Teaching Methodologies
module include the following; 1.Combats absenteeism; 2. Provides scaffolding; 3. Avoids
procrastination and this is also supported by evidence from students journals in Figure 6.6.

1. Combats absenteeism
At the outset, I emphasise the importance of attending class sessions and draw their attention to the
fact that student absenteeism in post-primary school will have an impact on them when they, as
teachers, are trying to cover the curriculum. I emphasise the importance of putting methodologies
in place that enable their pupils to take responsibility for their learning. I model this approach by
using journals as part of the learning process and emphasise that in order to complete their journal
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they must attend the class sessions. I state from the outset that if they are unable to attend the class
then they must talk to one of their peers about the content that was covered in class and write their
interpretation of the class content in their learning journal. This exercise encourages absent
students to take responsibility for their own learning and reflections on learning. Since I introduced
the journals, I have full attendance in each class session except for legitimate absenteeism.
2. Provides Scaffolding
Each year due to second and third round offers in the Central Applications Office (CAO) a number
of students transfer from other degree programmes to these BSc. programmes. This can prove
difficult for the new students as they have to start mid-way through the semester but the journals
have proven to be an invaluable resource for them. Although they have missed the initial classes,
they are able to seamlessly transfer into the module because I identify three or four existing students
who are willing to share their journal accounts with these new students. First year undergraduate
students tend to write very descriptive journals that give a verbatim account of what happened
during class. These types of journals, although not strictly learning journals, can be very helpful for
the students who start mid-way through the programme as they can get a full account of what
happened in each class. Moving on, there is a need to explore the different levels of reflective
writing with the whole group in order to develop their capacity to critically reflect on practice. It is
at this stage that I introduce Moon’s (2006) generic framework for reflective writing exercise which
explores four different accounts of the one scenario so that students get a sense of the level of
reflection that is required and can see how to improve their journal writing skills.
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Figure 6.7. Process of using Journals at Undergraduate level

3. Documenting Student Learning Experiences
Although the importance of reflecting on practice is well documented there is sometimes a
reluctance by students to engage in reflective journal writing. In my experience this is particularly
true at undergraduate level because normally reflective practice has not been an area these students
have explored. Without giving a specific time-frame of a week to complete their journals, students
might not document their learning out of anxiety what to do. The advantage of closing the journal at
a set time means that the students who tend to procrastinate have to write in their journal entry
before the time limit exceeds. In this way they can keep up with the work.
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The following journal entry from a student in the BSc in Science Education shows his lack of
certainty about how to approach the writing of journals; it is the first time that student encounter
this type of activity as it is not part of the experience at Leaving Certificate.
This whole ‘journal entry experience’ has been a new one for me since entering college. At first I must say, I
was a little unsure about what was expected of me in these entries and often questioned myself as to why
exactly it was we were doing them. It occurs to me now that it is first and foremost a great method of selflearning and analysis. There is often an awful lot to be learned from our thoughts, but at the pace that we think
about things (and inevitably forget them again) we often lose a lot of valuable information about ourselves.
(D.L, personal Communication, December 2011)

The sentiment is a reminder of the importance of student teachers writing reflective journals so they
can capture why certain learning experiences made them feel good. As a student teacher, it is not
enough to know that you feel good but there is a need to be reflective and understand how these
positive feelings were generated by the teacher educator. Documenting their feelings gives them a
chance to explain the influences that evoked the good feelings. This allows the student to critically
analyse the behaviour of past and present teacher educators and provide concrete steps for students
to emulate and model these positive characteristics and qualities in the future.

Figure 6.8 shows feedback that I received as part of a project on reflective journaling
called,“Should I think differently at third level ? that I carried out on behalf of DCU’s Learning
Innovation Unit. This project focused on the importance of promoting reflective practice through
journal writing at higher level education. At higher level education there is a need for the lecturers
to cultivate the capacity of students to reflect on action (Schön, 1995).
The video 6.3 is a short poem I wrote around using journals. It is an example I try to model
creativity within my own teaching and learning by creating resources for my own students.
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Video 6.3. Writing journals (Crotty, 2012)

Changing the Mindset to create the possible
My intention at both undergraduate and postgraduate level is that students have an enjoyable and
meaningful learning experience. It is my hope that they value the process of learning rather than
being totally preoccupied with marks. In promoting an entrepreneurial spirit within my students, I
believe it is necessary to liberate them from a ‘fixed mindset’ (Dweck 2006 p6) which attributes
success or failure to having natural ability rather than the effort required to succeed. If a student
with a fixed mindset encounters a difficulty, they think they do not have the required ability and see
no point in trying harder. Resilience and overcoming difficulties and failures are central to having
an entrepreneurial spirit. With this type of ‘growth mindset’(Dweck 2006) , challenges motivate
students to increase their endeavours as they try new problem-solving strategies. This allows for
creativity and growth and paves the way for a educational entrepreneurship.

As a teacher/educator I strive to foster a safe environment that enables this ‘growth mindset’ within
the students where they see the world as full of opportunities to learn and grow. I try to provide an
environment where they can take risks and learn from mistakes (EU, 2011). An assessment for
learning approach where students do not receive marks for carrying out small scale assignments
assists in this change in mindset. These activities act as a stepping stone for students to learn the
skills multimedia without a fear of being judged. It affords them the opportunity to engage in a way
that they may not have previously experienced within the education system. Comic strips (Resource
6.2) vodcasts (Resource 6.3) slideshows (Resource 6.4) are a sample of students creative work.
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Resource 6.2. Comic life Sample Assignment
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Resource 6.3 Vodcast Assignment on Instructional Design (2010, Neasa 24)

Resource 6.4 Photography Sample Assignment by Emma Gallagher
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The transition from a fixed mindset to a ‘growth mindset’ takes time and requires a very caring
trustworthy environment. The collaborative nature of the MEME programme helps students who
are afraid of being judged to be less anxious as they lose themselves in the enjoyment of the class
activities. For example when working on a class activity which involves producing a video in
groups, it is difficult for students who might individually retreat from challenges to avoid being
involved in the learning process. This shared vulnerability fosters compassion and empathy where
people forget about their own anxieties and learn to admire and respect others for their efforts. My
passion for teaching and learning and my care that the students find learning meaningful motivates
me to help people with a ‘fixed mindset’ embrace their fears. I agree with Huxtable (2009, p. 26)
when she says that ‘education is about emancipating a person, as learner to improve her /his own
wellbeing.’

We need to prepare the ground for this creativity. In advocating an educational entrepreneurial
approach I want students to unleash that creativity and gain confidence in the process. Journals
have been invaluable for me in monitoring how I am influencing the students and helping them to
alter their thinking to move from a more fixed mindself to one of possibility and growth. The
following journal extract supports these claims and demonstrates the benefits of journal writing.

It was clear that everyone was nervous about the feedback as Yvonne discussed that the actual grade does not
reflect the amount of work and effort that everyone put into their studies during the previous term. This
discussion made my stomach do a flip as I would like to get a good mark as the course means so much to me.
However, thinking about the meaning behind Yvonne’s advice, it makes sense. It was very interesting to
consider the social aspect of what was said in that we are conditioned to think that the outcome is more
important than the process, that the grades we get or the money we make defines a person. This completely
contradicts my belief system that you cannot judge someone using these metrics or that you cannot evaluate a
person’s worth on obtaining the best grades or salaries, therefore, there is an internal conflict of beliefs and
conditioned thinking.
My belief system of not judging others by grades or salaries is evident in my work context. I work with adults
that have returned to education following a bad experience first time around. When adults begin the course, that
I co-ordinate and tutor on, they are very nervous, they worry about the number of mistakes they make, are very
worried about exam and assignment results to the point that the stress would affect their mood, sleeping patterns
and self esteem. The VTOS staff constantly explain that the result is not the aim rather it is the journey and the
process that enhances their self worth and allows them to see the possibilities in life and opportunities that are
available to them. The achievement of completion of the course is what is important and once the students
understand this – which usually takes the first term – they become more relaxed which affects their focus
positively and ultimately improves their results.
Considering this belief system and relating it to my own context as a student I understand what the Yvonne was
trying to convey and I do feel more relaxed about the results and more focused on the experience of learning. I
will need to remind myself of this on occasion throughout the course, especially when I get my results next
week! (Joanne Russell, personal communication, Friday 10, February 2012)
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What is it about?
This project concentrates on the importance of promoting reflective
practice through journal writing at university level. Although the
importance of reflecting on what you are doing, as part of the learning
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reluctance from students to engage in reflective journal writing. The
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143 students participated in an Online
Questionnaire about their use of Journals
Feedback
Positive Experience 89 %
Document Learning 97%
Transformation in thinking 68%
Aid memory 93%
Focus Learning 86%
Safe Learning Environment 84%
Provide opportunity for Ongoing Feedback * 96%
*postgraduate students were only asked this question
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I’ve also been able to use the journal to identify negative feelings
about my work and manage these. The act of writing in itself made
me aware of the feelings and their impact on my work and helped me
to refocus and progress with my project. The journal transformed my
thinking around group work, providing “a vehicle for inner
dialogue” (Hubbs, 2005) and helping me to understand why I have
always struggled with working in teams in an academic setting. M
Mc A ( 1st Year Masters in Career Guidance and Counseling )

I also experienced a transformation in my thinking by writing these journals. Although I didn’t
see the relevance of philosophy at first I later went on to admit that I had been wrong and that
I had learned from that lecture that philosophy will actually be quite useful to me when I

Yvonne Crotty
School of Education Studies

become a teacher. “The application of philosophy to education will allow me to be more
reflective and analytical and to think critically about myself and what happens in my
classroom.”
JC(1st Year B SC. Science Education)

Figure 6.8 Should I think differently at Higher Level? Journal Writing Project.
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Conclusion
In this chapter I have shown how I hold myself accountable to my educational values of creativity
and educational entrepreneurial spirit as I describe and explain the influence in my own learning,
the learning of students and in the wider social formations. This included my action plan of
clarifying and explaining how I pay attention to the students concerns and in particular am mindful
of their emotions. The data gathered included online journals. These assisted me in the process of
responding to students reflections on their learning. I have shown how I support students to
creatively use e-learning tools to improve their learning and teaching. This included fostering a
safe environment where people can learn from their mistakes and move from a fixed mindset to one
of growth. In the next chapter, I will bring the reader to the next stage of the journey which involves
the supervision of masters dissertations.
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Chapter Seven
The Dissertation Journey

The centre draws you in!
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Chapter Seven
The Dissertation Journey: My role as a Supervisor
Introduction: Start as you mean to continue
In the first part of this chapter, I discuss my learning since starting out in my role as a teacher and
coordinator on the Masters in Education and Training Management (eLearning) (MEME)
programme from 2008 to the present. I describe the module changes that I introduced to ensure
that students were prepared for the dissertation practicum journey. I show how I engage students
in an online activity to help them gain an understanding of how to gather data in a systematic way
and present evidence for their research accounts. I explain how I conduct group validation
meetings as part of the dissertation supervision process and how I make use of Skype for
individual student feedback and discussion.

Finally, I explain my influence in the learning of a post-primary Science teacher, Mary O’Toole
and show my value of care in action as I open up a space for her to discuss a possible way forward
for her research. I encourage Mary to take a risk in terms of imagining a new way of doing
something in her practice. I endeavour to instill confidence within Mary by supporting her through
the thought process. In this chapter, I draw on evidence from online journals, email
correspondence, video and photos to support my claims.

The beginning
Students on the two year part-time Masters in Education and Training Management (eLearning)
programme (MEME) start the masters dissertation practicum in Year 2, Semester 2 At this point all
students will have completed seven modules on the MEME programme as outlined in Figure 7.1.

214

Figure 7.1.

Module Outline for MEME programme

I prepare students for the dissertation from the start of the programme and although students are
often uneasy at the mention of the word dissertation at such an early stage, I believe that its
introduction, in a light-hearted manner, helps diffuse any possible anxiety at a later stage. It also
helps students to start thinking about possible areas of research. The following journal entry was
written by a student after the first class session in Year one, Semester one and it confirms my
thinking:
I found that today’s lecture provided clarity for me. It gave me a great insight about the course and
what lies ahead. It was strange to think we were referring to dissertations on the first night but it got
me reflecting on how I might approach my own research. (Maria O Donoghue, personal
communication, October 5, 2011, )

Another journal entry written by a student, a year earlier and again after the first class session,
shows the anxiety around the dissertation research while also acknowledging that the topic for
research needs time to evolve:
At this early stage in the course deciding on a topic for a dissertation seems like an impossible task.
I am anxious to choose a subject but I have no idea which aspect of the course will strike the most
interest and functionality for me. Ideally, I feel that having the topic decided upon when setting out
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on the programme would be of benefit to me. It was mentioned in class that as we make our way
through each module, relevant materials could be noted with a dissertation in mind. While I am
aware of this, I feel that it is important that I allow time for an area of interest to emerge rather than
force this issue. I look forward to finding a favoured subject area as the course progresses. (Deirdre
Shelly, personal communication, October 7, 2010, )

Deirdre was able to use the online journal to reflect on her learning from the class session and
express the students’ concerns. I responded to her promptly to reassure her that an idea for the
dissertation takes time to emerge and also to outline my rationale for introducing the topic at this
early stage.
Deirdre, I absolutely agree with you when you say that deciding on a topic for dissertation seems
like an impossible task but I introduce the topic, really to let students be mindful of what area might
appeal to them when they are going through the modules. It will naturally emerge in the process of
the programme so don’t worry. Good reflective piece. (Yvonne Crotty, personal communication,
October 8, 2011, )

During the first year of the programme, I take time to carefully explain the outline structure and
form of a dissertation. My rationale for doing so is as follows:

● to emphasise that each module acts as a ‘building block’ towards the dissertation.
●

to encourage students to think about possible areas for research early in the programme so
they have time to develop their idea.

●

to dispel the notion that the dissertation is an insurmountable obstacle or ‘add-on’ at the
final stage of the programme.

●

to demystify the language around the research process.

●

to make the dissertation journey a more mindful and enjoyable experience, rather than a
paralysing one.

From the start of the programme I try to minimise any anxiety on the part of the student, by
incorporating at least two coursework assignments that introduce them to the structure of a
dissertation. This helps them to gain a better understanding of how to carry out a piece of research.
It also offers them an opportunity to learn about the elements that make up a dissertation and the
importance of learning from feedback, and having evidence to back up any claims to knowledge.

Over the past six years I have introduced a number of changes into the MEME programme and I
will now discuss these developments. In Year 2, Semester 1, students take three modules that
includes Research Design (ES501), Collaborative Online Inquiry (ES514) and either Digital
Creativity in the Workplace (ES550) or Entrepreneurship in Education and Training (ES509). The
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assignment for the Collaborative Online Inquiry (ES514) module provides the opportunity to
further develop the Emerging Pedagogies (ES513) assignment into an article. The Emerging
Pedagogies (ES513) assignment requires students to discuss an area in their practice that they want
to improve and to explore how technology could improve the situation. At the end of the module
they present their research in the form of an action research cycle documenting their learning as
they engage with the literature, and in the light of their own work context. I developed the idea for
the Collaborative Online Inquiry assignment as a way of linking the modules from each semester
so that students could see the ‘building blocks’ in place that led to the final dissertation.

Rewind ten years earlier: My experience on the MEME programme
My own experience as a student on the masters programme, a decade earlier, prompted me to
establish clear markers throughout the programme in order to avert any confusion on the part of
the student. It is often assumed that students entering a masters degree have the necessary skills in
tackling assignments and working to deadlines. It is my experience that students, irrespective of
their ability, need clear guidance in order to fulfil their potential. I would argue that a fragmented
approach can have an impact on even the most able of postgraduate students. As a student on the
MEME programme from 2003 to 2005, I found the Research Design (ES501) lectures to be quite
dense with little or no reference to the practical application of the particular research
methodologies under discussion. This module in its earlier form covered data collection methods
before introducing research methodologies or indeed the different research paradigms. I found it
difficult to grasp the content of the module due to its fragmented structure and I experienced
difficulties with the seemingly detached and abstract nature of the assignments. The assignment
brief which was based on a quotation from Guba and Lincoln (1994) :
Questions of method are secondary to questions of paradigm, which we define as the basic belief system or
worldview that guides the investigator, not only in choices of method but in ontological and epistemological
ways. (Guba & Lincoln, 1994, p.105).

The assignment brief required students to discuss this statement within a 2,500 word essay. This
caused many of my peers to go into a state of panic as they tried to make sense of the quotation. In
fact, the following contribution from a fellow student at that time who now teaches in higher
education reflects my own sentiments:
I remember being completely out of my depth and just following instructions to get this assignment
completed. I included all the elements I needed in the essay but had no real understanding of what those
elements meant. A conversation with a few of my peers post submission, alleviated my sense of despair when
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I realized that they all felt the very same about the assignment as I did but were just happy to finish it and
move on to the next one.(Maura Corry, Personal communication, March 7, 2011)

Guba and Lincoln’s (1994) statement makes sense to me now as I teach in higher education and I
have spent the past number of years preparing students for their research inquiry. I feel that
teaching has helped to cement my own understanding of the research realm as I work to break
down difficult concepts into manageable chunks which I know the students can absorb and become
comfortable with the research language over time. I recognise that the original format that I
encountered as a student for the Research Design assignment was quite a daunting task for students
and especially as the module had been placed in Year 1, Semester 1 and considering the many
challenges that mature students face at the start of the masters programme. My sense as a teacher
is that it would have been much more beneficial to have had relevant articles to read and then
discuss during the class sessions. I believe that students need to engage in discussions around
research and to read examples of research studies so they come to a broader understanding of the
language of research. In my own student days, I observed that many of my peers went into a panic
zone caused by the abstract nature of the Research Design assignment Panic creates a flood of
adrenaline and stress hormones which would have shut down their capacity to problem solve (Tal
Ben–Shahar, 2007).

Ready to research.

When I started to teach on the MEME programme, I wanted to address the issue of the Research
Design module and assignment. Although a research module is integral to the scholarship of any
postgraduate programme, I believe its placement within the programme is equally important. A
welcome decision came in 2006, which resulted in my proposal for the Research Design module
being moved to Year 2, Semester 1 of the programme. Further collaboration with colleagues
resulted in my suggestion for an applied research assignment being agreed and implemented for
the module.
The revised Research Design assignment brief now requires students to prepare a research
proposal for the dissertation. The proposal includes the following elements; research question,
context of the research inquiry, rationale for the study, literature review, methodological approach,
selected data collection methods and ethical issues around the research. At the same time the
research proposal requires students to explain the philosophical thinking that underpins their
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selected research approach. In conversations with students from MEME, it is apparent that the
new assignment brief of a research proposal helps them get to grips with the research process
before the start of the dissertation. Students often start out enthusiastically with a particular
research idea only to discover that it will not work in practice. To work on the feasibility of a
proposed research topic first and to explore its potential in Year 2, Semester 1 prior to actually
commencing the dissertation is essential to giving the students a clear direction.

Chris Hickson, a Primary school teacher and a student on MEME in 2012 documented his thoughts
on the newly created research assignment in his journal:
The proposal definitely helped me with the thesis but as a stand alone assignment it was difficult, because it
was based on a lot of things that hadn't yet happened e.g. I didn't know if the proposal would be acceptable as
a thesis topic or if I would get ethical approval. There were specific word counts in different parts of that
assignment as well, which I went over in some cases and under in others. So in short I'd say it certainly
helped me with my thesis work in the long-term, but it was quite a difficult assignment at the time
(Chris Hickson, personal communication, May 4, 2012)

It is obvious that the applied nature of the assignment forced Chris to critically think about all
aspects of his research inquiry before he embarked on the dissertation. This may not have been the
case had he been working within the previous assignment brief.

In the following extract, Niall Allen, an Engineer and student on MEME points to the practical
nature of the proposal and how it helped him work on a possible area of research;
Carrying out a research design proposal for my dissertation was especially helpful. The practical nature of the
assignment for this module helped me to focus on the real-life inquiry I was about to undertake. The
assignment drew together the different strands of the research and was in turn used as blueprint for my ongoing inquiry
( Niall Allen, personal communication, April 19, 2012)

In addition to completing the research proposal, the students who choose the option of creating a
video as part of the dissertation practicum are required to submit a video pitch that entails a
working title for the video and a video brief. They are also asked to outline the educational design
and structure of the video and the practicalities of producing a video including any problems they
might expect to encounter. The video brief must include information about the target audience, the
rationale for producing the video and the learning outcomes. The students are also required to get
ethical approval before they commence the video production. I was introduced to the idea of the
video pitch guidelines by Dr. Michael O’Donoghue from the University of Manchester who
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collaborated with me in the Diverse live video transmissions which I will discuss in Chapter 8. I
adapted the following questions from the video pitch guidelines:

● Name;
● Place of Work;
● Educational Video Production Title;
● Description;
● Audience:
● Educational Learning Outcomes;
● List the learning outcomes of this video production;
● Video Production Rationale;
● Educational Design of the video;
● Production Issues and Strategy;
● Have you considered the production of this video resource to be feasible within the
constraints of the Enhanced Visual Narrative Production module?
● Have you received permission for all participants of your video to show it publicly as part
of your research work for MEME.
Ensuring scholarship and quality

I care that students enjoy the dissertation process and feel a sense of worth and pride at the end of
the dissertation journey. In the process of doing assignments that link to the dissertation students
gain confidence and are prepared for the dissertation. I provide feedback to individuals at the end
of each assignment because I believe that this helps them to take responsibility for their learning
and to see how they can make improvements to the work. Giving timely feedback has ensured that
students stay focused and understand what they are required to do.

The Digital Creativity in the Workplace (ES550) module was introduced in 2009. Originally the
Educational Application of Multimedia (ES512) module was the only module on the programme
that incorporated an element of technical skill as the students produced videos, podcasts, vodcasts
(podcast with images) based on design theories. The skill of podcasting is commonly described as
the:
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ability to create or listen to audio or video content called a podcast, via the Web, either live, or downloaded
for later viewing/listening on your desktop, laptop computer, or on a mobile device like a smartphone or
many MP3 players like the Apple ipod. (Williams, 2007, p.6 )

In discussion with work colleagues I decided that more time was required for students to produce a
quality video as part of the dissertation practicum. I set about developing a new module called
Digital Creativity in the Workplace (ES550) for students interested in developing a multimedia
resource as part of their dissertation. I presented the outline module to the Programme Board in
April 2009 and it was agreed that this module be introduced as an option module alongside the
Curriculum Theory (ES509) module for MEME students.

MEME students now have the opportunity to further develop their knowledge of design theories
and multimedia skills that they were introduced to in the Educational Applications of Multimedia
(ES512) module by choosing the option to design and develop an educational multimedia resource
as part of their dissertation research. While doing the Educational Applications of Multimedia
(ES512) module students often remarked how the module had encouraged them to think ‘outside
the box’ .

The assignments for the module require students to:
● use their imagination to create an educational multimedia resource that can be used in their
workplace;
● take risks in introducing a new approach to their workplace context, using new and
emerging technologies;
● exploring their embodied values as they produce multimedia resources that mirror their
own reflective journey.

As an educator I aim to create an environment where students enjoy their learning and feel safe
taking risks that may expose their limitations. Smaller manageable tasks whet their appetite and
awaken their curiosity to want to engage more. Central to my role as educator is setting activities
that foster a team spirit and instill confidence for students to be autonomous in the later individual
tasks.

In 2010 in collaboration with Dr. Margaret Farren an Entrepreneurship in Education and Training
module was introduced into the Masters programme to replace the Curriculum Theory module.
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This was at a time when unemployment in Ireland was increasing to the level of the 1980’s, and
there was drive from the European Commission (2006, 2009) for educators to understand the
different ways to support the entrepreneurial mindset in society. The students on the Masters
programme come from different levels of the education system: from early childhood to third-level
as well as from training departments in industry, health-sector, non-governmental organisations,
governmental departments, and other state agencies. This new module offered them a systematic
way of learning about entrepreneurship in education and training management.

The Digital Creativity in the Workplace (ES550) module has evolved over the past four years and
now works in tandem with the Research Design (ES501) module. In ES550 the students further
develop their knowledge and understanding of theories of design in addition to the skills of video
production that they were introduced to in the Multimedia & Educational Innovation (ES512)
module in Year 1. Thus a further example of how each module acts as a ‘building block’ and
prepares students for the main research inquiry.

Figure 7.2. Creatively Connecting Modules
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Dissertation practicum

I will now focus on how I prepare students for the dissertation practicum. This involves the design
and development of an educational multimedia resource in addition to a 10,000 word explanation
of learning. The students who complete this form of dissertation are required to present their
research account at a platform presentation using different forms of media. The focus of their
research must show how they are creating an educational multimedia resource to improve their
practice using an action research approach.

In order to learn about the content of the Research Design (ES501) module students on the Digital
Creativity in the Workplace (ES550) module create educational multimedia resources linked to the
content of research. In this way, students are practicing their technical skills while at the same time
finding content related to the research process. This serves to prepare students for the dissertation
as noted in the following journal extract:
In the same module we also had to create an interactive e-learning course explaining our proposed research
methodology using Articulate software, which is an e-learning authoring tool. This assignment proved
invaluable in demonstrating how learning materials could be transformed to engage the learner more by
allowing them to interact with the content. (Sinead Murphy, masters dissertation, DCU. June, 2012, p.26-27)

As students produce the multimedia resources for the ES550 assignment, they also become
familiar with the research process, for example, the different research methodologies and research
methods. I allocate a different research topic to each student so they can learn from the various
educational multimedia resources that have been developed by students. This learning activity also
helps cultivate their skills in preparation for the production work that they will carry out as part of
the dissertation practicum. As they incorporate the content into the educational multimedia
resource they become familiar with the language of research as well as learning how to present
content in an interactive and visual way. There is a performance element incorporated into the
Digital Creativity in the Workplace assignment as students present the educational multimedia
resource that they have developed to their peers. The fact that they have to make the e-learning
resource public sharpens their focus as they work on the voice-over and take care to use good
intonation and correct expression in order to enhance the production. Resource 7.1 links to an
educational resource that I developed that includes a collation of students assignment work. The
resources are also available to future students.
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Resource 7.1. There’s Method in my Madness
Educational Resource on Research Design Collated from Students Work
My intention was that the design and development of a multimedia educational resources based on
the content of the Research Design (ES501) module would better prepare students for the
dissertation. Through the production of relevant content they become familiar with the language
associated with research as seen in the link to the ‘There’s method in my Madness’ resource in
(Resource 7.1) This online repository is another mode for students to access resources and learn
more about the research process. I assign a range of topics, for example, research methodologies,
data collection methods, validity, rigour and ethics. Students upload their individual multimedia
educational resources to moodle so that the resources can be shared with the whole group. The
resources are also uploaded to video-sharing websites, such as vimeo and YouTube.

Figure 7.3 shows the moodle logs of students observing each others work. It is evident from the
logs that students are taking the time to view each others work. The very act of observing, for
example, a three minute vodcast on a research topic can assist students in their own understanding
of the topic.
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Figure 7.3. Moodle log of student viewing peer assignments

Having evidence to back up your claim
Over the past five years of teaching on MEME, I have observed that students tend to make general
claims without having the necessary evidence to support these claims. A question such as: ‘how do
you know?’ often highlights the lack of evidence to back up their claims. In order to prepare
students for the research inquiry I designed an exercise that clearly demonstrates how data can be
collected, analysed and then presented as evidence to validate a claims to knowledge. As part of
the Collaborative Online Inquiry (ES514) module, which I co-ordinate and lecture with Dr
Margaret Farren, students participate in a five day planned online discussion on the topic of emoderating. Salmon refers to e-moderating as ‘a new way of teaching’ and e-moderators as ‘a new
generation of teachers who work with learners on line’ (Salmon, 2004. p.x ). Two students from
the previous Year 2 group are invited to e-moderate the discussion forum. This decision was made
for the following two reasons:

1. to allow students to experience the dynamics of being online for an intense period of
time with tutors that they have not met previously.
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2. to provide past students with an opportunity to implement their skills and knowledge as
e-moderators in an authentic setting.

The e-Moderating forum involves two discussion threads entitled:
1.

‘What Kind of Animal are you?’

2.

‘e-Moderating’

Figure 7.4. Adaptation a list of animal types from Salmon’s E-tivities (2002)
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The initial ice breaker is an online activity called, ‘What kind of an Animal are You?’ The eModerator poses the question: ‘Have you ever wondered what kind of an e-learning animal you
are?’
The students are given a list of animal types, taken from Salmon’s (2002) ‘E-tivities: The Key to
Active Online Learning’, and asked to discuss the type of animal that they most closely resemble
as an e-learner. This ice-breaker is meant to be light-hearted and stimulate students to reflect on
their own behaviour in the online environment and to begin working together online.

After this activity gets started, the second e-moderator posts a message on the discussion forum
called ‘e-Moderating’ and poses the question, ‘Is the e-moderator role critical to successful online
discussion?’ The purpose of this forum is to elicit the participants experience of using online
collaborative environments both as an e-moderator and as a learner.

The findings over the past five years of engaging students in the icebreaker activity demonstrates
that all but one student participated in this activity who posted a response after the discussions
ended. Although the e-moderating activity has evolved over a five year period, the following two
conditions remain: (1) a time period of 5 days is allocated for the activity. (2) the same two
questions are posted to the discussion forums. Figure 7.5 presents general themes that have
emerged in the discussion posts and also extracts from the discussion postings, in response to the
question: ‘Is the e-moderator role critical to the success of the e-moderating discussion?’

Since 2009, students also participate in a self-directed online course which takes 5-10 hours to
complete and includes the following five modules:

● e-Moderating Module - Introduction Resource
● Module 1 - Introduction to Online Learning Resource
● Module 2 - An Introduction to e-Moderating Resource
● Module 3 - e-Moderating Skills Resource
● Module 4 - Managing Online Learners Resource
● Module 5 - An Effective e-Moderator

This online course was developed by Leone Gately in 2009 using Articulate software and was
completed as part of her masters dissertation which was co-supervised by Dr Margaret Farren and
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I. In order to include relevant content in the online course, it was necessary for Leone to explore
the literature on teacher professional development, the roles and skills of an e-tutor and models of
e-tutoring. This research initiative was carried out on behalf of the National Centre for Technology
in Education (NCTE) which is an Irish government agency established to facilitate the
development, funding and use of information and communications technologies in education. The
purpose of the online course was to develop a cohort of e-tutors around Ireland so they would have
the skills to support and encourage teachers who are participating in their online courses. This emoderating course has been further developed and is also being offered as an online module to
lecturers at Dublin City University and across a number of higher education institutions under the
Dublin Regional Higher Education Authority which is a strategic alliance of the Higher Education
sector in the wider Dublin city-region.

Figure 7.5. Example Qualitative Feedback
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Using moodle - from a different perspective
After the students complete the five day e-moderating activity they attend a face-to-face class
session which involves a focused discussion around the e-moderating activities. Prior to this class
session, the quantitative data from the logs are collated and presented visually and the qualitative
data that was generated through the online discussions is analysed. This data is then be presented
to students as evidence of their participation and contribution to the online activity.

I begin the class session by inviting people to give their views of the online exercise. I pose the
following questions:
● How did you enjoy the session?
● Did you spend more time online than if you attended the normal two hour class?
● Were the e-moderators responsive and did they encourage discussion?
● How many times did you log online over the 5 days?

Responses to these questions have varied over the years and often contradict the quantitative and
qualitative evidence that I present to students. At times people have been disgruntled by the
feedback from the exercise and have said that they would have preferred to know in advance that
the data was being collected. I reassure them that the purpose of the exercise was not to judge but
to help them see how they can make use of online discussion forums in their own research inquiry
to generate evidence. This shift of emphasis from students to researchers helps them to gain a
better understanding of the purpose of the activity. I also emphasise that if they knew in advance
that data on their participation in the online activity was being collected then it might influence
their online behaviour. The activity was designed to provide an authentic e-moderating experience
and also help them see how they can gather data in a systematic way and present their findings The
activity was designed to provide an authentic e-moderating experience and also help them see how
they can gather data in a systematic way and present their findings using the moodle logs.
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Figure 7.6. Example Quantitative feedback from Online Moodle logs
During one of the feedback sessions a student remarked that the e-moderators had not been very
engaging in their approach to the activity. I had to deal with the situation delicately by presenting
the evidence that showed that the student had not logged into Moodle during the course of the
online activity. In this instance, I was able to refute the claim by presenting the evidence from the
moodle logs to show that the student had not logged into moodle for the duration of the activity. I
used the quantitative feedback from moodle logs, similar to the log presented in Figure 7.6. The
student laughed and could not argue with the evidence. I then proceed to outline the purpose of the
e-activity:
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1) e-Moderating Experience: Experience an intensive and structured e-moderating activity.

2) Quantitative data: Learn how moodle can generate reports from the quantitative data, for
example, the number of times that a student logs onto the system, the particular activity that the
students participates in.

3) Qualitative data from Discussion forums: Learn how the discussion forum postings can be used
as a data collection method.

Setting the pace

Figure 7.7. Supervision - Going the Distance
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The dissertation practicum begins in Year 2, Semester 2. This is the time when students have

completed the seven modules and are ready to put their research idea into action. In a Skype
conversation one of the students commented that: ‘it was when I started writing in January that I
really started to consolidate all my learning and understand fully where I was going’ (Darran
Heaney, personal communication, May 10, 2012).

I am reminded of the famous quote from E.M. Forster; ‘How can I tell what I think till I see what I
say’ (E.M. Forster,1927, p. 99). In my role as a supervisor I encourage students to start the writing

process early in the final semester and remind them that they are now building on their previous
work. I carefully lay the foundation so students have the necessary skills to complete a quality
dissertation. I want them to enjoy the dissertation process and I am passionate about doing this, in
a caring and supportive way. It is 2012, the year of the Olympics, and I would like to draw on a
sporting analogy to explain my point; it relates to my own sporting years as outlined in my
Ontology section. If I qualify to compete a marathon, it is assumed that I have done all the
preparatory work required. However, I still have to run the race. Weather conditions on the day
may impact on my performance. I would choose to wear a watch to pace myself so that I could
comfortably go the distance in a time that I would like to achieve. However, an injury, in the final
stages of my training, might dictate that I would not be able to participate in the race at all.

I have drawn on a sporting analogy (Figure 7.7) because it reflects my own experience with sport
and the similarities in preparing for the dissertation. I see a parallel between training for a
marathon run and the work students undertake in the different modules; successfully completing
assignments equips students to go the distance towards the dissertation. As a supervisor, I
understand the value of students working consistently and taking manageable steps along the way.
At times, due to enthusiasm, students may attempt too much early in the process. This can lead
them off course and results in a loss of time and reserves. It takes time for research ideas to
incubate before students realise the full significance of their ideas. Therefore as a supervisor, I
view myself as a pacemaker who ensures that they retain enough energy to reach the final stage
and achieve their potential. It is also vital that they have time and stamina to craft their work into a
quality research inquiry.
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In my capacity as a supervisor of masters dissertations, I know the steps that students need to take
to reach their destination. I also know that despite the initial groundwork students are never fully
prepared for the dissertation. My experience in carrying out my own masters dissertation and in
supervising students over the past six years has heightened my awareness of the need to put a
timeline in place so that students have clarity around what is required of them at different steps
along the way. The clear guidelines help students to feel comfortable with the research process.

Clear signposts
The students are expected to submit their research proposal in mid-December and start the
dissertation research in January. At this stage I post a timeline (Figure 7.8) for the dissertation
practicum to the Digital Creativity in the Workplace (ES550) module on Moodle so they are aware
of the stages of the dissertation journey and feel secure in the knowledge that there are support
structures in place during the dissertation process.

The screenshot (Figure 7.8) shows an example posting that I made to the Digital Creativity in the
Workplace (ES550) moodle on the 10th December, 2010 as the students are about to submit their
research proposal assignment. The posting details what is required for the dissertation practicum. I
have one final class session with the students before they start the research journey and they have
the opportunity to discuss any issues with me around the dissertation practicum at the class
session.
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Moodle module: Digital Creativity in the Workplace
Date:10th December, 2010
Subject: Dissertation Practicum timeline
This may appear premature but I have to plan ahead to ensure that you complete a quality dissertation practicum! I
will be supervising the the video group. For this reason, I want to tell you what is required for the production work.
I will need to know when you need to hire the camera and equipment. A schedule needs to be put in place and it will
help you plan ahead.
VIDEO
You will need to have a rough cut of your video practicum completed by March 1st. Hopefully most of you are
trying to do a good draft literature review for the Collaborative Online Inquiry (ES514) assignment and this will
help with the literature for the dissertation; it will give you a chance to do quality work. You will receive feedback
on Skype for the ES514 assignment and this will help to refine your literature review before the submission date of
the first draft literature review chapter. Make sure that you get feedback from me before you attempt to do a draft of
the literature review. Since you will have to complete your storyboard for the video, you will already know the
themes for your literature review even though you might be reading up to the last minute.
The timetable is as follows for the submission of the draft chapter to me.
Feb 1st: HEADINGS FOR ALL CHAPTERS 1, 2 , 3 ,4 ( I will talk you through this in class tomorrow. (DO NOT
LEAVE THE CLASS WITHOUT MAKING SURE I DO THIS).
Feb 1st: Chapter 3. Methodology ( This is the methodology for your research inquiry. It should stand alone and
when people read this chapter they should understand what your research approach is all about e.g. Action
Research)
February 22nd Chapter 1. Rationale for the study, any links to policy, good practice in the area.
March 1st: Group validation meeting to view the videos. This will be a three and half hour session from 6pm 9.30pm where each person will show their video, get feedback from peers in order to validate your work. ( This is
an opportunity to get feedback on your work)
March 15th Chapter 2. Literature Review.
April 5th: Chapter 4. Implementation Chapter.
This is the explanation chapter of how you carried out your action and research.....How did you improve your
practice? What contributions are you making to knowledge? You will link back to the literature that you examined
in Chapter 2.
April 15th: Chapter 5 (Draft dissertation)
PLAN. ACT REFLECT/OBSERVE, REVISE,
(Use headings under these sections that tie in with your literature review and explain them using analysis and
evidence from what you did in your practice/workplace and journals, questionnaires and most importantly video etc
May 5th Chapters 1, 2, 3, 4, 5 all completed for review.
Take a break over Christmas because you need to be rested for the new year!
A few points.
1.Make sure that you have a critical friend. Start lining them up now!
2. Proofread your work before you submit the draft copies as it is a pity to waste the supervisor’s time correcting
spelling mistakes and typos.
Start saving for the case of wine to repay your proof readers for their kindness!!!!

234

Figure 7.8. Moodle Posting on Draft Dissertation submission deadlines
Students submit their first draft chapter of the dissertation at the beginning of February and this
requires them to start the writing process in January in order to meet the February deadline. My
view is that taking too long a break after Christmas and before the official start of semester 2 may
interrupt the flow of their writing and the video production process. In a group conversation
Sinead Murphy talked about the value of the timeline and the support structure for the dissertation
practicum. She followed this up later with a personal communication to me.

Submitting our first draft chapter of our dissertation at the beginning of February to correspond with the start
of semester two, initially seemed unrealistic. I found it a bit of a struggle and my initial draft was poorly
written and hence I received feedback reflecting that. My initial response was to feel disheartened. However I
began to see the value in this process as it very quickly focused my mind and made me realise the volume of
work required at masters level. By realising how far off the mark I was, I realised that in order to reach the
June deadline I needed to begin the process of writing, and more importantly understanding my research so
that I could stand over my eventual claim to knowledge. On reflection adhering to the deadlines and starting
the writing process so early in the academic year proved invaluable in allowing myself time towards the end
to be able to stand back and review my work and make the changes I needed knowing that I had the time to
do so. (Sinead Murphy, personal communication, June 20, 2012)

It’s good to talk

I am very mindful of my experience as a teacher at post-primary level and remember that a simple
word of encouragement to a student could unearth the talent that lay within. I have also found that
one needs to show a basic sense of care to students. The Philosopher, Richard Kearney’s (https://
www2.bc.edu/~kearneyr/ idea of hospitality which includes reciprocity and relationality is one that is

close to my heart. It mirrors hospitality shown to the other by my parents and grandmother and her
friends on my young days in Cavan. I endeavour to live these values of care through reciprocity
and relationality in my role in higher education.

Video 7. 1. It’s Good to Talk – A video showing how Skype has supported Deirdre’s research
process. (Crotty, 2011)
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Supporting the Research Inquiry Using Skype
Another reflection cycle prompted me to introduce Skype as a means of supporting students during
the dissertation process. This allows for a more focused discussion around the dissertation
research or the multimedia resource that the students are working on. Using the messaging facility
enables me to respond to a query that may take a minute to answer but it allows the student to
move on if they feel ‘stuck’ in their thinking as shown in Figure 7.9. The advent of Skype, a free
software application that permits users to make videoconferencing calls over the Internet and use
the instant messaging facility, has enhanced my role as coordinator/lecturer on the programme and
in my role as dissertation supervisor. It can be used to have an online meeting with students to
discuss their progress. The screen shot Figure 7.1.1 shows an example of the length of time for a
supervision meeting with no travel time for the student.

Figure 7. 9. Skype Text box reply - Chris Hickson

Figure 7.10. Sinead Murphy -Time out
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Face-to-face supervision meetings prior to 2007 meant that the supervision process was more time
consuming as some students had to travel from a distance to the university for the meeting. In the
past, I also held one-to-one tuition in video production skills as part of the supervision meetings.
This was challenging as the individual supervision meetings involved discussions on the research
methodology and literature review along with the skills of producing a video. In 2007 three
students selected to do a dissertation practicum and this has increased to 10 students in 2012.

The video-conferencing feature of Skype means that I can see the students and the additional
screen sharing feature means that I can view the student’s computer screen. In this way, I can
demonstrate a skill to the student online and this allows them to proceed; alternatively I can offer
advice on their research inquiry. These timely interjections, while often short, occur more
regularly and provide students with the support when required. This helps to keep them on track
and moving forward with their research.

Figure 7.11. Skype text box reply - Noeleen Lyons

I find the ubiquity of mobile technology with skype on my smartphone means that I can give a
quick response with very little effort on my part but it might make a difference in helping a student
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to progress with their work. Overall the students do not abuse my availability; they appreciate my
presence when it is really needed. The text feature on Skype is less intrusive and allows students to
ask questions if they see that I am online.

Figure 7.12. Skype Text box reply - Noeleen Lyons
I have to be discerning in giving timely feedback and remain mindful of what requires immediate
attention. The following example (Figure 7.1.4) demonstrates that I was not available to respond
to Chris’ question yet I was glad that he felt that he could ask and was able to work out the issue
for himself. This extract shows Chris’ hesitancy in asking and he is very polite in doing so. I was
able to sense from his posting that he must have been concerned about the issue with his computer.
He also shows his concern for disturbing me after he had sorted out the problem.

Figure 7.13. A little too late
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Valid or not? - validation meeting

Video 7.2. My Claim Valid or Not? (Crotty, 2012)

The video ‘My Claim Valid or Not?’ demonstrates the use of a video camera to record a validation
meeting. Although it captures the discussions that took place at the validation group meeting it
fails to capture close ups of the students faces and their expressions during the validation meeting.
Since 2007 the validation meetings with the MEME group have undergone many iterations. As
explained in the Methodology section, I found it more difficult in the beginning to record the class
sessions as I felt it would impact on the group dynamic. However, the introduction of the Digital
Creativity in the Workplace (ES550) module and more hands-on video work has helped alleviate
my concern. Students have become very familiar with the use of video and in the ethical issues
around the use of video. They now have a deeper understanding of my rationale for asking their
permission to video record the teaching and learning interactions and to use these recordings as
part of my research inquiry. The availability of past students who are skilled in the use of video
has helped with the recording of more recent validation meetings and has allowed me the time to
concentrate on facilitating the validation meeting without having to concern myself with the
technicalities of video recording. It is also an opportunity for the current student cohort to meet
the previous students and learn from their experience of carrying out the dissertation practicum.
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Photo 7.1. Gemma Clarke & Deirdre Flood MEME Graduates 2011

Over the course of the dissertation period, I organise group validation meetings and employ
Habermas’ criteria of social validity to ensure that the research can be tested for comprehensibility,
truthfulness, authenticity and appropriateness. During the validation meetings each student
presents an explanation of their learning in addition to the video. The group offers feedback on the
presentation to ensure that the research is comprehensible, that there is enough evidence to justify
any claims, that the background of the account is made explicit and that the accounts are authentic.

My approach for conducting a validation meeting has also changed over the past six years. I no
longer presume that students understand the purpose of a validation meeting. While they may be
familiar with the language of social validation and Habermas’s criteria of social validity, my
experience is that it is important in the first validation meeting to challenge them about the purpose
of the validation meeting and Habermas’ four criteria of social validity.
In the first validation meeting I now ask the following questions of the students; ‘why are we
here?’. In listening to their replies I try to highlight the correct answers. I commend students by
reiterating what they have said in an effort to illuminate those who may not have known the
purpose of a validation meeting.

Over the past six years I have supervised the dissertations of 65 masters degree students. The 54
MEME students in the photographs on the following pages selected to do the dissertation
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practicum which involved the production of a video with a 10 thousand word explanation of
learning. I have co-supervised the dissertations of 8 students and one from the Masters in
Guidance and Counselling. Only 3 students deferred their dissertation due to personal
circumstances but intend to complete their dissertation within the next year.
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Figure 7.14 Supervision groups 2007-2012
Validation meetings and supervision groups
The video clip, Video 7.3. shows the format of the validation meetings with my supervision groups
that ranged from three people in 2007 to ten students in 2012. I have worked closely with these
students over the course of the Digital Creativity in the Workplace (ES550) module and I am
reluctant to assign the students another supervisor who is not familiar with the student or the nature
of the research work that they are undertaking. I therefore continue to supervise these students into
the dissertation stage. I also include a third person at the final stage to provide comments on the
final draft.

Over the past six years of supervising masters degree dissertations, the validation meetings have
acted as a real support for students and a strong bond develops amongst the group members. This
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helps to sustain through the research process. In the following journal I document my thoughts on
one of the validation meetings.
I was delighted with Saturday’s Session. I felt that at this stage of the year, already there is an
improvement in the students work. The storyboards have really helped with the process and I feel
that the quality of their work is very good. They have taken on board about continuity and shots /
angles etc. The group dynamic at the validation meeting was excellent and it was validated by two
unexpected emails I received after..(Yvonne Crotty, personal communication, March 5, 2009)

I was delighted to receive these follow up emails from MEME students Valerie O’Dowd and
Gwen Noone.
The website was down all weekend so I had no access to my email BUT I just wanted to say thank
you to you on a personal level for being so patient with me. You have brilliant vision and you are
really nurturing us - Saturday was extremely useful and very supportive. Even just to hear Sarah
Jayne's plight meant we all empathised with her - there is a great buzz in that group, both of support
and understanding - it's nice to be part of it. I can now see how the validation group works, it really
kicked in on Saturday and I just found it amazing to see the creativity and open-heartedness of
others. (Valerie O’ Dowd, personal communication, March 6, 2009)
Hi Yvonne
I hope you are well and have had a lovely day.
I got to work on my site as soon as I got home yesterday. I have attached a screenshot of how it looks
now.I really thought yesterdays validation meeting was fantastic. Really invaluable to us all.
Thanks a million for arranging that and your advice / feedback.
Gwen

(Gwen Noone, personal communication, March 8, 2009)

Another student Colm O’Bryne also highlighted the benefits of the validation meetings and how
his understanding of the validation process was becoming clearer.

The meeting was really useful as it was great to see what my colleagues were doing and also gives
you a sense of several others being in the same boat, that you're not on your own. Everyone goes
through the same struggles that I do. (Colm O’Byrne, personal communication, March 9, 2009)

In my own journal from the same time I show my understanding of
Those who had rough cuts of their videos showed them to the class and they were really good. I
imagine it was a great relief for them to get positive feedback and have us provide a critique as I
guess like me they sometimes get too close to their work and can't judge it objectively! I realise as I
write the whole point of the meetings and external validation, which of course is central to LET!!
As I write I think I should do a video of what a validation meeting is.
This would be a good way of explaining what one is in the future for the students. Although they
read about it, using Habermas’s criteria of Social Validity, I am not sure that they understand it in
real terms before they come to the first meeting. It could be very useful in explaining the Living
Educational theory. A storyboard needs to be done ! (Yvonne Crotty, personal communication,
March 10, 2009)

In the next section I document my reflections on two validation meeting with eight MEME
students that took place in April 2nd and May 2011 respectively (Figure 7.15). They made
reference to the supportive nature of the validation meeting as they were able to work through the
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difficulties and frustrations of doing the dissertation practicum. I have included Neasa Ni
Dhoghartiagh’s journal in its entirety (Figure 7.16) as I feel it validates my reflections on two
important instances that took place as part of this particular meeting.

My	
  Journal	
  Entry	
  -‐	
  Valida1on	
  mee1ng	
  April	
  2nd	
  2011
I	
  really	
  felt	
  for	
  Marie	
  this	
  evening.	
  I	
  understand	
  completely	
  why	
  she	
  is	
  upset.	
  She	
  is	
  feeling	
  very	
  
disheartened	
  and	
  aired	
  that	
  in	
  the	
  valida:on	
  mee:ng.	
  She	
  knows	
  she	
  is	
  so	
  near	
  comple:ng	
  everything	
  
but	
  yet	
  it	
  all	
  seems	
  so	
  far	
  away	
  for	
  her.	
  This	
  is	
  the	
  frustra:ng	
  part	
  for	
  both	
  of	
  us.	
  I	
  know	
  what	
  she	
  is	
  
capable	
  of	
  doing	
  as	
  she	
  always	
  produces	
  really	
  great	
  work.	
  I	
  think	
  part	
  of	
  that	
  frustra:on	
  is	
  that	
  she	
  just	
  
wants	
  to	
  get	
  it	
  right	
  but	
  the	
  self-‐-‐doubt	
  is	
  obviously	
  beginning	
  to	
  set	
  in.	
  Just	
  the	
  sheer	
  :redness	
  at	
  this	
  
stage	
  would	
  impact	
  on	
  how	
  anyone	
  feels	
  and	
  how	
  they	
  may	
  perform	
  accordingly.	
  I	
  can	
  empathise	
  with	
  
the	
  fact	
  that	
  she	
  is	
  so	
  close	
  to	
  her	
  work	
  that	
  she	
  cannot	
  see	
  the	
  wood	
  from	
  the	
  trees.	
  I	
  hope	
  I	
  am	
  not	
  
pushing	
  the	
  students	
  too	
  hard	
  to	
  achieve	
  their	
  best	
  but	
  I	
  know	
  that	
  they	
  have	
  so	
  much	
  more	
  within	
  
them	
  and	
  they	
  don’t	
  even	
  realise	
  it.	
  I	
  have	
  to	
  address	
  this	
  next	
  year.	
  Is	
  there	
  anything	
  I	
  can	
  do	
  to	
  
alleviate	
  their	
  frustra:on?	
  When	
  students	
  get	
  to	
  this	
  stage	
  the	
  intrinsic	
  mo:va:on	
  needs	
  to	
  drive	
  them	
  
forward.	
  I	
  think	
  I	
  have	
  wheEed	
  their	
  appe:te	
  and	
  the	
  sense	
  of	
  possibility	
  from	
  ﬁrst	
  year	
  and	
  hopefully	
  
that	
  will	
  drive	
  them	
  to	
  do	
  their	
  best.	
  However,	
  it	
  takes	
  subtle	
  nudging	
  and	
  encouraging.	
  I	
  read	
  that	
  the	
  
best	
  educators	
  are	
  encouragers	
  and	
  that	
  there	
  is	
  a	
  direct	
  link	
  here	
  to	
  teaching	
  for	
  crea:vity.	
  Make	
  sure	
  
that	
  through	
  teaching	
  crea:vely	
  you	
  empower	
  pupils	
  by	
  building	
  them	
  up	
  rather	
  than	
  knocking	
  them	
  
down.	
  Communicate	
  a	
  `can	
  do'	
  aLtude	
  in	
  your	
  subject	
  rather	
  than	
  a	
  `this	
  is	
  diﬃcult	
  or	
  complicated'	
  
one.	
  I	
  know	
  this	
  to	
  be	
  true	
  but	
  I	
  have	
  to	
  be	
  credible	
  for	
  my	
  students	
  and	
  there	
  needs	
  to	
  be	
  a	
  balance.	
  I	
  
really	
  felt	
  that	
  I	
  had	
  to	
  be	
  mindful	
  of	
  that	
  balance	
  tonight.	
  I	
  have	
  tried	
  to	
  encourage	
  and	
  show	
  that	
  to	
  
achieve	
  success	
  is	
  possible	
  (as	
  Zander	
  and	
  Zander	
  say)	
  it	
  is	
  about	
  the	
  ‘art	
  of	
  possibility’.	
  This	
  evening	
  
Marie	
  seemed	
  so	
  overwhelmed	
  with	
  self-‐-‐doubt	
  that	
  it	
  was	
  beginning	
  to	
  cloud	
  her	
  vision.	
  I	
  know	
  it	
  is	
  
not	
  about	
  the	
  qualiﬁca:ons	
  anymore	
  but	
  about	
  comple:ng	
  work	
  they	
  feel	
  is	
  the	
  best	
  that	
  it	
  can	
  
possibly	
  be.
I	
  ins:nc:vely	
  knew	
  it	
  was	
  the	
  wrong	
  :me	
  to	
  start	
  appeasing	
  Marie.	
  I	
  will	
  contact	
  her	
  and	
  talk	
  to	
  her	
  in	
  a	
  
few	
  days.	
  The	
  sense	
  of	
  care	
  in	
  the	
  room	
  was	
  really	
  lovely	
  and	
  if	
  life	
  could	
  create	
  situa:ons	
  where	
  
people	
  feel	
  they	
  are	
  really	
  comfortable	
  enough	
  to	
  be	
  themselves	
  and	
  be	
  upset,	
  excited	
  or	
  whatever,	
  it	
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Valida1on	
  Mee1ng	
  2nd	
  April	
  2011
Some:mes	
  valida:on	
  mee:ngs	
  can	
  be	
  very	
  trying	
  and	
  tonight	
  was	
  one	
  case	
  in	
  point.	
  When	
  Neasa	
  
showed	
  her	
  video,	
  I	
  sensed	
  that	
  she	
  thought	
  it	
  was	
  ﬁnished	
  and	
  that	
  there	
  were	
  no	
  more	
  changes	
  to	
  be	
  
made.	
  She	
  was	
  so	
  excited	
  showing	
  it	
  and	
  my	
  heart	
  was	
  torn	
  as	
  I	
  looked	
  at	
  the	
  liEle	
  things	
  I	
  knew still
needed to tweak in order for	
  it	
  to	
  be	
  just	
  right.	
  I	
  was	
  unsure	
  whether	
  to	
  just	
  leave	
  it	
  or	
  not.	
  I	
  really	
  think	
  
that	
  people	
  can	
  only	
  take	
  so	
  much	
  and	
  I	
  have	
  to	
  be	
  very	
  careful	
  not	
  to	
  push	
  anyone	
  too	
  far	
  in	
  case	
  they	
  
lose	
  all	
  interest,	
  feel	
  disheartened	
  and	
  simply	
  give	
  up.	
  On	
  the	
  other	
  hand,	
  I	
  knew	
  I	
  had	
  to	
  be	
  honest	
  and	
  
fair	
  to	
  Neasa	
  because	
  it	
  only	
  will	
  take	
  a	
  few	
  small	
  changes	
  to	
  correct	
  it.	
  I	
  think	
  if	
  it	
  was	
  leU	
  as	
  it	
  is,	
  those	
  
small	
  things	
  will	
  detract	
  from	
  the	
  video.	
  I	
  could	
  see	
  that	
  she	
  was	
  upset.	
  My	
  gut	
  response	
  was	
  to	
  stop	
  the	
  
video	
  and	
  say’	
  it	
  will	
  be	
  grand’	
  rather	
  than	
  see	
  someone	
  feel	
  so	
  bad	
  however,	
  I	
  knew	
  this	
  was	
  not	
  the	
  
answer.	
  Overall,	
  I	
  feel	
  it	
  will	
  be	
  a	
  beEer	
  life	
  lesson	
  and	
  when	
  Neasa	
  is	
  ﬁnished	
  she	
  will	
  stand	
  over	
  her	
  
work	
  and	
  know	
  that	
  having	
  listened	
  to	
  the	
  valida:on	
  group,	
  the	
  video	
  is	
  the	
  best	
  it	
  can	
  be.	
  I	
  was	
  thrilled	
  
that	
  everybody	
  started	
  giving	
  feedback	
  individually.	
  Neasa’s	
  reac:on	
  was	
  absolutely	
  great.	
  What	
  a	
  
strong	
  response.	
  Although	
  upset,	
  I	
  could	
  see	
  that	
  she	
  wiped	
  the	
  tears	
  and	
  trusted	
  that	
  people	
  were	
  
telling	
  her	
  about	
  the	
  various	
  details	
  that	
  we	
  all	
  knew	
  needed	
  changing.	
  It	
  was	
  clear	
  to	
  me	
  (obvious)	
  that	
  
they	
  cared	
  too.	
  She	
  said	
  that	
  aUer	
  the	
  shock	
  of	
  ini:ally	
  being	
  told	
  that	
  it	
  was	
  not	
  quite	
  there,	
  she	
  was	
  
very	
  apprecia:ve	
  of	
  our	
  honesty.	
  The	
  sugges:on	
  of	
  adding	
  a	
  supplementary	
  book	
  for	
  people	
  to	
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Neasa’s	
  Entry	
  from	
  her	
  own	
  blog	
  for	
  the	
  same	
  date	
  	
  	
  	
  2nd	
  April	
  2011
Previous	
  to	
  this	
  mee:ng	
  I	
  had	
  worked	
  on	
  including	
  the	
  recommenda:ons	
  from	
  the	
  valida:on	
  group.	
  I	
  
had	
  pitched	
  the	
  video	
  too	
  high	
  and	
  the	
  valida:on	
  group	
  highlighted	
  this	
  for	
  me.	
  The	
  group	
  acted	
  like	
  a	
  
focus	
  group	
  for	
  me,	
  they	
  have	
  secondary	
  school	
  Irish	
  like	
  the	
  parents.	
  If	
  they	
  could	
  learn	
  from	
  this	
  video	
  
then	
  I	
  have	
  succeeded	
  in	
  making	
  a	
  valuable	
  resource.
At	
  the	
  mee:ng	
  I	
  showed	
  my	
  video,	
  conﬁdent	
  that	
  I	
  had	
  addressed	
  the	
  concerns.	
  I	
  got	
  a	
  bit	
  of	
  a	
  shock	
  
when	
  some	
  members	
  of	
  the	
  group	
  said	
  that	
  I	
  s:ll	
  had	
  pitched	
  it	
  too	
  high.	
  They	
  did	
  however	
  say	
  unit	
  one	
  
was	
  easier	
  to	
  understand	
  than	
  unit	
  two,	
  because	
  I	
  had	
  included	
  English	
  transla:ons.	
  I	
  was	
  asked	
  if	
  I	
  
would	
  do	
  the	
  same	
  for	
  unit	
  two.	
  I	
  automa:cally	
  replied	
  that	
  I	
  wanted	
  to	
  scaﬀold	
  the	
  viewers'	
  learning	
  
and	
  that	
  was	
  my	
  ra:onale	
  for	
  not	
  including	
  transla:ons	
  in	
  unit	
  two.	
  It	
  is	
  a	
  documented	
  fact	
  that	
  when	
  
learning	
  a	
  language	
  the	
  learner	
  should	
  not	
  rely	
  on	
  English	
  transla:ons.	
  Immersion	
  is	
  the	
  key	
  when	
  
learning	
  the	
  language.	
  The	
  beauty	
  of	
  a	
  video	
  is	
  that	
  the	
  viewer	
  can	
  the	
  stop	
  and	
  rewind	
  to	
  hear	
  the	
  
sentence	
  again.
I	
  used	
  the	
  children's	
  voices	
  to	
  be	
  true	
  to	
  my	
  value	
  of	
  inclusion	
  and	
  engagement.	
  By	
  using	
  their	
  voices	
  it	
  
will	
  act	
  as	
  an	
  incen:ve	
  for	
  parents	
  to	
  watch	
  the	
  video	
  and	
  hear	
  their	
  child	
  
speak.
It	
  was	
  suggested	
  at	
  the	
  mee:ng	
  that	
  I	
  would	
  design	
  an	
  accompanying	
  booklet	
  for	
  the	
  video	
  and	
  include	
  
the	
  transla:ons	
  at	
  this	
  stage.	
  This	
  would	
  address	
  the	
  concern	
  that	
  unit	
  two	
  was	
  pitched	
  too	
  high.	
  A	
  
member	
  suggested	
  that	
  parents	
  could	
  s:ck	
  it	
  on	
  the	
  fridge	
  and	
  that	
  they	
  could	
  refer	
  to	
  it	
  during	
  the	
  
day.	
  I	
  don't	
  feel	
  that	
  I	
  am	
  abandoning	
  my	
  belief	
  in	
  the	
  video,	
  I	
  am	
  just	
  providing	
  addi:onal	
  support	
  to	
  
parents	
  in	
  the	
  form	
  of	
  a	
  supplementary	
  booklet.
The	
  process	
  of	
  valida:on	
  has	
  improved	
  and	
  reﬁned	
  my	
  video.	
  It	
  was	
  hard	
  ini:ally	
  presen:ng	
  my	
  work	
  to	
  
the	
  members	
  but	
  without	
  that	
  construc:ve	
  cri:cism	
  I	
  do	
  not	
  think	
  that	
  my	
  video	
  would	
  have	
  evolved	
  to	
  
what	
  it	
  is	
  today.	
  I	
  can	
  honestly	
  say	
  that	
  I	
  found	
  the	
  process	
  very	
  useful.
1.	
  being	
  able	
  to	
  discuss	
  and	
  accept	
  the	
  shortcomings	
  of	
  the	
  video	
  at	
  various	
  stages	
  of	
  the	
  design

2.	
  In	
  the	
  laEer	
  stages	
  of	
  the	
  design	
  I	
  was	
  able	
  to	
  jus:fy	
  why	
  I	
  didn't	
  include	
  some	
  of	
  the	
  
recommenda:ons	
  of	
  the	
  group.	
  That	
  was	
  libera:ng	
  for	
  me.	
  I	
  felt	
  that	
  I	
  had	
  earned	
  the	
  right	
  to	
  protect	
  
my	
  crea:on	
  because	
  I	
  had	
  studied	
  the	
  theory	
  that	
  could	
  jus:fy	
  my	
  opinion.	
  For	
  example	
  why	
  i	
  didn't	
  
want	
  to	
  include	
  English	
  transla:ons.	
  I	
  am	
  an	
  educator	
  and	
  to	
  be	
  true	
  to	
  my	
  value	
  of	
  life	
  long	
  learning	
  I	
  
could	
  jus:fy	
  scaﬀolding	
  the	
  viewers	
  learning	
  in	
  unit	
  two	
  

Figure 7.15. Validation Meeting Journal entries 2nd April 2011
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As evident from the first journal entry, the frustration subsided for Marie Langton as she went on
to present an excellent piece of research work at the final validation meeting in May 2011. In the
second part of the journal I document my own concern with regard to how best to advise Neasa, to
re-edit her work. I reflect on the most appropriate way to give feedback to students in order to
avoid breaking their spirit. In the end, both students completed first class work that has been
validated at Masters Degree level. This confirms my belief that with perseverance, encouragement
and an open approach to learning, people can achieve excellence. I believe that when we are open
to receiving constructive criticism from people who can be trusted and have our best interest at
heart, educational environments are healthier learning spaces. An extract from my second journal
entry captures the pride I felt after the students presented their final research work.

The strong bond that develops among the validation group is particularly evident on the final
presentation of students research work. There is evidence of a real sense of loyalty to each other
coupled with a great sense of pride in each others accomplishment. At the end of the presentation
in May 20th, 2012, Sinead Murphy, a year two students announced that she was speaking on behalf
of the group when she said the following; ‘there was something really special about today, seeing
all your classmates presenting their work and feeling very proud of their achievements too’. Sinead
also said this in a follow up email to me.

It is an emotional journey for all involved in the dissertation process and I feel a strong sense of
pride because I know how hard each student has worked to reach this point. The sense of care is
palpable in the validation meetings The video was taken in May 2011 after the platform
presentation by the MEME students which was attended by Professor Jack Whitehead. I addressed
the students at the end of their presentations. It was a very moving occasion for me as I had guided
and supported the students through the research process and I was very proud of the way in which
each one of them demonstrated scholarship and professionalism in their work (Video 7.4.)
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My	
  Journal	
  entry	
  aAer	
  the	
  ﬁnal	
  valida1on	
  mee1ng	
  May	
  2011
I	
  could	
  not	
  believe	
  how	
  emo:onal	
  I	
  felt	
  today	
  aUer	
  seeing	
  the	
  students	
  present	
  their	
  ﬁnal	
  thesis	
  work	
  to	
  
Jack.	
  I	
  felt	
  so	
  nervous	
  as	
  each	
  one	
  of	
  them	
  presented	
  and	
  my	
  ‘heart	
  was	
  in	
  my	
  mouth’	
  as	
  I	
  knew	
  it	
  meant	
  
so	
  much	
  to	
  all	
  of	
  the	
  students.	
  Neasa	
  was	
  beaming	
  and	
  delighted	
  that	
  she	
  had	
  adjusted	
  the	
  video	
  and	
  
worked	
  on	
  the	
  supplementary	
  book.	
  I	
  think	
  it	
  actually	
  gave	
  her	
  some	
  extra	
  conﬁdence	
  in	
  her	
  
presenta:on.	
  She	
  laughed	
  and	
  said	
  it	
  was	
  all	
  worth	
  the	
  pain”!	
  I	
  felt	
  so	
  emo:onal	
  speaking	
  and	
  I	
  had	
  no	
  
idea	
  where	
  it	
  came	
  from.	
  The	
  irony	
  is	
  I	
  felt	
  safe	
  enough	
  to	
  be.	
  I	
  was	
  so	
  proud	
  of	
  all	
  of	
  them!	
  transla:ons	
  
at	
  this	
  stage.	
  This	
  would	
  address	
  the	
  concern	
  that	
  unit	
  two	
  was	
  pitched	
  too	
  high.	
  A	
  member	
  suggested	
  
that	
  parents	
  could	
  s:ck	
  it	
  on	
  the	
  fridge	
  and	
  that	
  they	
  could	
  refer	
  to	
  it	
  during	
  the	
  day.	
  I	
  don't	
  feel	
  that	
  I	
  
am	
  abandoning	
  my	
  belief	
  in	
  the	
  video,	
  I	
  am	
  just	
  providing	
  addi:onal	
  support	
  to	
  parents	
  in	
  the	
  form	
  of	
  a	
  
supplementary	
  booklet.
The	
  process	
  of	
  valida:on	
  has	
  improved	
  and	
  reﬁned	
  my	
  video.	
  It	
  was	
  hard	
  ini:ally	
  presen:ng	
  my	
  work	
  to	
  
the	
  members	
  but	
  without	
  that	
  construc:ve	
  cri:cism	
  I	
  do	
  not	
  think	
  that	
  my	
  video	
  would	
  have	
  evolved	
  to	
  

Figure 7.16. My Journal Entry Final Validation Meeting- May 2011

Video 7.4. It’s an Emotional Journey Filled with Pride (Crotty, 2012)
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In the dissertation period, I usually organise regular group validation meetings, however 2012 was
the first time I held only two validations meetings for the following reasons:

1) Online groupwork:
My supervision group had been together in the Digital Creativity in the Workplace (ES550)
module and a great sense of camaraderie had already been established and I sensed that this would
be effectively transferred online. I knew that I would continue to support the students individually
using Skype. Following the first group validation meeting, I divided the students into a number of
smaller groups so they could offer online peer-to-peer feedback on the draft videos using the
moodle discussion forum. I also provided feedback. The benefit of using the online environment
meant that evaluation of each other’s video was documented and could be used as evidence in their
inquiry. I felt that investing time in evaluating each other’s work would help sharpen their visual
literacy skills as they assisted their peers to produce a top quality video; it also ensured that they
developed their skills of evaluation which is crucial to their future roles as tutors and teachers. I
initially posted an example to show the level of feedback required. (Figure 7.17)

After the initial draft videos were posted on moodle, students responded without any prompt from
me and a loyalty built up among the smaller groups and within the group as a whole. Mid-way
through the dissertation timeline, I rearranged the smaller groupings so that people had the chance
to work with a different group and critically evaluate other student videos. It is interesting to note
that even though students were under pressure to complete their own research, a few of them
continued to evaluate the videos of the people who had been in the original small group. The
values of collaboration was evident.

2) Work life balance: I needed to keep a work/life balance. Carrying out extra validation
meetings and writing my doctoral thesis at the same time involved many long hours. While I
thoroughly enjoy what I do, I acknowledge that balance is needed in life. I enjoy singing and
spending time with family and friends; this always helps to replenish my creative energy. After all,
I advise my students about this when they are completing the dissertation process so I would be a
‘living contradiction’ (Whitehead, 1989) if I did not take my own advice.
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Figure 7.17. Example Feedback on Video
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Write up - to the final presentation!
The students write up their research over a four-six month period and the students who choose the
dissertation practicum option also produce an educational video to accompany their writing. The
timeline for draft submissions ensures that students stay focused and are ready to present their
research at the final platform presentation which is scheduled for the middle of May. In addition to
the design and development of an artefact, students produce a 10,000 word explanation of their
learning. Participants who complete this form of dissertation are required to present their work at
the platform presentation which involves the presentation of scholarly work using different forms
of media. The presentation is attended by invited guests including the external examiner. Each
student is given ten minutes for the presentation; this includes time to show the video and time for
feedback from the audience. My reason for arranging this showcase is to give the students the
opportunity to further validate their research and make it public. In the first two years that I
organised this event I did not invite the year one MEME group because I felt it might pressurise
the presenters. On reflection, I decided that this would be an opportunity for the year one to attend
the presentation and learn from the year two MEME group. A first year student, Sinead Doran,
who attended the presentations in 2012 made the following comment in an email correspondence
to me after she attended the platform presentation.

Overall the presentations were very impressive. As a first year student, it was invaluable to get an idea of
both the scope and level of the work being carried out....... I was surprised that I felt that they were something
that could be achievable by this time next year. (Sinead Doran, personal communication, May 25, 2012)

The platform presentation consolidates the whole research process for the students as it is often in
the course of presenting their research and receiving feedback from a larger group that they grasp
the significance of what they have done; it also helps them clarify their core values and recognise
their own motivation in carrying out the research. At the event, I set up two cameras in the
classroom and the year 2 group work in teams of two taking turns to video record the
presentations. In previous years, I recorded the presentations and edited each one so that I could
show the research work to the next cohort of students. The (Video 7.4)was taken at Laura Sloyan
platform presentation in 2010 which was attended by the external examiner at that time Dr. Martin
Oliver from the Knowledge Media Lab, Institute of Education, London. The video is a example of
an educational resource that I developed that included Laura’s presentation.
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Video 7.5. Laura Sloyan Dissertation Video (Crotty, 2010)

In 2012, I asked the students to edit their own footage because I felt it would give them a final
opportunity to reflect on their presentation and observe if they had adhered to their espoused
values. I feel this last step in the journey has really helped to consolidate their research. The
feedback from the invited guests can be used by the students to strengthen their claims for the final
write up of their dissertation.

After the presentations in 2012 there was a sense that some people were presenting a list of values
rather than explaining their core values. I acted on this advice by posting the following points to
Moodle as a way of helping the students with the final write up.
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MOODLE Next Stage by Yvonne Crotty - Sunday, 20 May 2012, 01:05 AM
Well done everyone on your presentations today.
The next stage is a vital stage. You need to evaluate your dissertation practicum research as a whole.
While you have been writing and producing your video you have not had the chance to stand back and
reflect on whether you have actually given explanations for how you are doing it .... you may be too close
to the research and therefore it too obvious for you to see what is front of you....!!
I met with Dr. Jack Whitehead and guests after the meeting about your presentations and the following
comments were made by them which should help strengthen your research.
1. Provide Explanation – Have you said how you do what you do? This needs to be made explicit.... it is
not explicit in some cases based on the presentations today. For example, a photograph may not
provide enough evidence to show that someone is having fun... you have to show HOW you have
brought about fun and we have to see the evidence to understand what you mean. You may have said
what you did but you may not have been explicit about how and why you did this. You need to look at the
video recording of your presentation and see if this is the case.
2. So what? What is the significance of what you are doing? For example, the significance on your own
learning, the learning of others and the education of social formations. Impact: Is there evidence that
your research is having an impact and how it has changed the school, your work, policies.
3. It is not a matter of listing values at this stage as you did at the initial stages of your research. Have
you evidence to show values emerging in practice. It is only in the research process and based on today
and when you have time to stand back and evaluate your presentation that you will you begin to identify
the values. So the challenge for you now at this stage is to identify the core value that drives you....
Today it dawned on me that one of my values is passion. It is obvious but I had not made it explicit in my
writing and I have written a whole section of a PhD. While implicit I had not said explicitly that I have a
core value of passion. I am passionate about teaching. I did not think about it until I heard Evelyn talk
and she was quite passionate about what she is doing. However, this is a value I saw as emerging from
her presentation. From the core value of passion she is driven to ensure that she has a high standard of
teaching and excellence in her teaching. Excellence might presume that she wants the students to be
excellent at sports which might not be realistic but in ensuring that she tries to teach to a high standard,
using video helps her to live her core value of passion in practice
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Niall Have you demonstrated that you have used humour/fun appropriately to encourage and energize
the people on your course. HOW have you done that? Can we see it explicitly in your video?
Have you or anyone else communicated the excitement and enthusiasm about the work through the
video and writing?
HOW have you injected fun activities into the leadership course in the video?
All these are so explicit from your presentation but do we get a sense of You from the video and how you
have done this? That is what Jack Whitehead was saying today. You are so passionate in your
presentation about lifelong learning that maybe it is the passion not the fun that drives you. Jack saw
passion today in your presentation
Catherine talks about values of interactive and engagement but what is the core value that makes her
want to ensure that her maths class is interactive and engaging for the students? Is it because her core
value is care or respect ? For example, engagement may be used in the title but not be your overall core
value. This may simply sorted by including a paragraph as a rationale that says my core value is care and
that is why I value my classes/material being interactive and engaging .......
Sinead's was a very good example of this today. She talked about having an overarching value of CARE
and that meant that she valued assessable learning. Assessable learning is not a core value but her Core
value of care means that she has developed an e-learning resource that is assessible to everyone.
Values. Some of the words used may be good for the question but not for the core values…..
So now look back at the footage from your own presentation and see what the core values are. There
should be a strong link with your research and the video but if for example you have a core value of fun,
passion, care, honesty then the 'how' should that be reflected in the video. It is important to 'get' the living
theory methodology. It is difficult until you get it and then there is no going back, however, there might be
something glaringly obvious to someone else that is not obvious to you. At this stage, you have to stand
back and ask the above questions and then you include your explanations to make a clear link for the
reader......

Figure 7.18. Feedback After Final Meeting

In a subsequent conversation on Skype with Niall Allen, he expressed a concern about his
presentation. He realised that he did not have the evidence to support the claims that he was
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making about his video. He professed to be living the value of fun in the video that he had
produced for a leadership programme but the video did not depict fun. However, the video
recording of his platform presentation clearly showed him expressing a passion for lifelong
learning. By providing time to reflect on the presentation helped Niall to strengthen his research
and to make explicit what really motivates him.

Video 7.6. Niall Allen’s Final Platform Presentation (Allen, 2012)
The regular deadline dates throughout the dissertation period safeguards against any
procrastination on the part of the student. The quick succession of deadline dates also ensures that
if a student cannot submit work on time then there is still an opportunity to catch up with the next
deadline. My rationale for an early submission date for the overall draft is to ensure that students
have enough time to re-craft their work and reach a high standard. This six week period ensures
that they can continue to perfect their research without feeling the pressure of a looming deadline.

Sowing the Seed
I love being creative in producing videos, writing poems and simply creating something tangible
out of an idea. I see the ‘art of possibility’ (Zander and Zander, 2000) in everything. Perhaps it is
the teacher in me but I like to simplify things so I can fully understand a concept and build on it. I
enjoy finding solutions and helping students as they work through their research ideas. When
students approach me confused about their research, I relish the opportunity to engage in a
dialogue and to explore new ideas with them that they can bring into the world. I am reminded of
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the philosophy called ‘paying it forward’ that has been adopted by many people and which has
been portrayed in writings and in film over the last one hundred and fifty years:
In the order of nature we cannot render benefits to those from whom we receive them, or only seldom. But the
benefit we receive must be rendered again, line for line, deed for deed, cent for cent, to somebody.
Emerson (1841)

This beautiful idea was also captured in the film, ‘Pay it Forward’ in which a teacher played by
Kevin Spacey, gives his class an assignment to put into action that he feels will change the world
for the better. One particular boy devises a charitable project involving the networking of kind
deeds entitled ‘Pay it Forward’ which meant the recipient of a favour does a favour for another
person rather than paying the favour back. Improving oneself has a ripple effect that keeps moving
outward and into the world.

Pathway to Inquiry-based teaching and Project-based learning
I bring the experiences that have contributed to my being into my teaching and research and in this
way I can ‘pay forward’ and ‘serve the public good’ (Ball and Tyson, 2011). I can also learn from
the experiences that were not so good and use it as a way of negating what happened by paying
forward the good that should have happened.

In this section I will explain my influence in the learning of Mary O’Toole, a Science teacher and
student on the MEME programme. I recall Mary O’Toole saying at her interview for the MEME
programme that she would do a course on reflective practice if she was unsuccessful in getting a
place on the programme. She was aware that the programme was underpinned by reflective
practice and an action research approach. Her dedication and commitment to improving her
teaching and students learning shone through at the interview and we offered her a place on the
programme.
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Opening the door
In the lead up to the presentation of the research idea in Year 2, Semester 2, each student presents
their research proposal to the group so they can can get feedback before they embark on the
dissertation research. This is an opportunity for students to present their research idea and get
critical feedback. I monitor the journal entries regularly during this time to check how the students
are progressing with their research proposal. On the 7th December 2012, three days prior to the
presentation, I emailed Mary O’Toole to ask how she was progressing with her research idea.
Having read her journal entry I noticed that was written a few days earlier, I sensed that she was in
need of a little help when she said: ‘I am finding it difficult to focus’, this was out of character with
Mary’s previous journal entries. Her email response confirmed my thoughts: ‘I know I'm behind
with my work - I'm just finding it so difficult to see where I am going but I am trying. I suppose I
am looking for the end of my research which I know I can't see at this stage. I arranged a meeting
on Skype with Mary, prior to the Saturday presentation.

Figure 7.19. Email correspondence from Mary O’ Toole
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I have had a keen interest in Science from my school days and with the declining number of
students at post-primary level taking Science subjects I understand the importance of helping postprimary teachers to find new ways of engaging students in Science. I currently coordinate and
teach on the Teaching Methodologies module to undergraduate students on the Science Education
and Physical Education degree programmes. I am also a member of the European Seventh
Framework project called, ‘Pathway to Inquiry Based Science Education’, a project which
promotes the widespread use of inquiry based learning in post-primary schools in Europe and
beyond.
I felt confident that I could help Mary introduce a more inquiry-based approach into her teaching
and I knew that she could benefit from belonging to an emerging community of inquiry-based
Science teachers around Ireland and Europe. I felt that a conversation with Mary would help move
her research forward and provide the encouragement that she needed.

My past experience as a post-primary school teacher motivates me to find ways to help other
teachers in their professional development and to find ways to make their teaching more enjoyable.
I encourage teachers to use more project-based approach to their subjects wherever possible, as my
own experience using this approach as a post-primary teacher helped the students to understand the
content more fully while still following the curriculum. The overuse of books during our postprimary Science class propelled me as a teacher-educator to find ways to enhance student learning
by encouraging the use of visuals and adopting a more teaching for understanding approach:
‘When people go conspicuously beyond the information given (in reasonable ways), then we
recognise that they understand’ (Perkins, 1991, p. 5).

Conducting research for my own Masters degree in 2005 had shown me that producing a video
with post-primary school students has many benefits. Using a project-based approach, while
producing a video on Interculturalism, helped me to provide evidence of student learning to
substantiate my research question: ‘How am I producing a video to contribute to my learning and
the learning of others’. The video provided an illuminating account of the special gifts students
from various nationalities had in their possession; it assisted in bringing about a newfound
awareness of multiculturalism as it began to rule out traces of racism that had been previously
evident within the school. In the process of making the research video, the participants had grown
in confidence and had begun to be admired and seen as ‘special’ because they were involved in the
production of a documentary. When I was working with the participants on editing the video, I
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found that talking with the students increased their critical thinking skills (Reid 2002) and the
constant communication helped them to flourish in their new surroundings and also learn in the
process. Seven years later, this same school now hosts a multicultural centre which invites
international guests to visit the school. Teachers and Irish students alike are proud to be a part of
the centre. The photo shows an Indian student with her Polish and Irish counterparts with their
teacher Elaine Sherwin as they welcome Professor Stafford Hood from the University of Illinois at
Urbana Champaign, to the school. I was present at this gathering.

Photo 7.2. Intercultural Centre Coláiste Bríde - Students with Professor Stafford Hood
College of Education, University of Illinois at Urbana-Champaign
In my discussion with Mary I was able to draw on my experience in the following areas in order to
help her work towards a resolution:
(i) as a student who had been a successful experience of project-based learning during English
classes at post-primary level.
(ii) as a masters student who had carried out research using video as part of my inquiry
(iii) as a practitioner-researcher who had used project-based learning successfully in her own
teaching.
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(iv) as a teacher of Science teachers who introduces them to various teaching methodologies.

I sensed that Mary was losing hope and confidence in herself as she experienced the tension of
wanting to cover the Chemistry curriculum experiments while wanting to engage the students in a
more enjoyable form of learning.

I suggested to Mary that she could help the students in storyboarding a video production for any of
the 28 Chemistry experiments on the curriculum. This would provoke critical thinking and
discussion among the students as they develop a video storyboard while at the same time learn the
terminology required for the Chemistry exams. In order to film the experiments the students
would be required to carry out the experiments which would reinforce their learning. At the postproduction stage of editing, the content would be further reinforced. I highlighted that absent
students would not miss out because they would have access to this educational resource. The
irony was that when Mary started to use this approach to teaching, all of the students were present
for the class session. The filming of the students video recording and having fun may also
encourage more students to choose Chemistry. Mary had been concerned that students were ruling
out possible career choices because of not choosing Chemistry for Leaving Certificate. The
production of the educational multimedia resource would show prospective students what was was
involved in Chemistry and the methodologies used.

In the conversation on Skype I was able to challenge Mary to reflect on her own educational
practice and whether she was adhering to her value of care and inclusion in order to engage the
students if she was being a ‘living contradiction’ (Whitehead, 1989). This dialectical approach
helped to clarify Mary’s thinking and her sense of relief can be seen towards the end of the video.
It is obvious from her body language that the conversation has given her a renewed sense of
confidence and optimism. She begins to see that she can address her concern through the
production of an educational multimedia resource. Although she recognises the risk involved, in
introducing a more project-based approach into her teaching, there is a hope that it will enable her
Chemistry students to have a better understanding of the experiments. In the words of Helen
Keller: ‘Optimism is the faith that leads to achievement. Nothing can be done without hope and
confidence’ (Keller, 1903, p.66). I wanted to instil a sense of confidence in Mary that this idea
could be put into action.

267

Giving others a sense of hope
Mary’s research work provides great hope to others. She admits that her technical ability was at a
novice level in the first year of the programme as evident in the video 7.6 . The video is one
dimensional and lacks variety in the shots. However, the narrative is reflective and the
storyboarding shows promise.

Video 7.7. Mary’s First Year Assignment Video

Password masters1styear2011

The video that Mary produced for the dissertation practicum is excellent. It shows her sense of care
and a wish to be inclusive motivated her to work hard and to achieve a high standard. I show how I
provided a safe learning space in which Mary was able to talk through her concerns and reach a
resolution. At the same time, I was able to present back to her an area of research that was
innovative and required excellence in its production. There is evidence of theory practice
transformation as she shows how she is living her values in her teaching. I hope that Mary will see
the impact of what she has achieved with her students.

268

Video 7.8. Experimenting with Video (O’Toole 2012)
If I had not opened the door to Mary when she needed help with her idea then she may not have
come forward and created this video in collaboration with her students. In working in
collaboration with Mary, I was able to help her bring forward ‘the knowing embedded in
competent practice’ (Schon, 1995).
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Video 7.9. Presentation Mary 19th May 2012 (Crotty, 2012)
Mary O’ Toole presented her dissertation practicum on the 19th May. One of the year one MEME
students, Sinead Doran made the following comment in an email to me in relation to Mary’s work.
I thought the Chemistry teacher Mary O'Toole's presentation was really good. I think the pedagogical impact
of what she created is immense. I thought that she had not only created something that was an invaluable tool
for her own students, but one that could benefit the wider educational sphere. It could also be used as a
template/model to be replicated for other subjects that have similar demonstration/experimental work. I think
to produce a piece of work where the impact could be that wide-ranging is fantastic. I thought the video was
full of warmth and it was evident that the students got a huge amount out of doing it. (Sinead Doran, personal
communication, 20 May)

Preparing research students for the world stage

Lee Shulman, the past president of the Carnegie Foundation for the Advancement of Teaching
suggests that in order to make sure that teaching is valued we need to change the status of teaching
from private to community property (2004, p.141) as scholarship entails ‘some form of community
property that can be shared, discussed, critiqued, exchanged, built upon’ (ibid, p.142). I will end
this chapter by showing two examples of how I am supporting the MEME students to bring their
research into the public domain.

Firstly, in December 2011, the Educational Journal of Living Theories (EJOLTS) published a
Special Issue of the dissertation practicum work of four students that I supervised. The Special
issue shows the students’ use of multi-modal design processes and the multimedia tools that they
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are integrating into their educational practices and research. The Special Issue can be accessed at
http://www.ejolts.net/node/189
Secondly, in November 2011, Deirdre Flood came first place in a special award which recognises
excellence in the use of media to support volunteering. This overall award was given to Deirdre for
her video 'Changing Lives in Drogheda Special Olympics Club (Ireland) which can be accessed at
http://www.medea-awards.com/showcase/changing-lives Another student Paul Maher received a
very highly commended award for his video "Simply Music" which can be accessed at
http://www.medea-awards.com/showcase/simply-music-technology-inspired-music-in-educationworkshops
The annual conference is held in Brussels and encourages innovation and good practice in the use
of media in education. MEDEA Awards -- http://www.medea-awards.com is an European annual
competition supported by the Lifelong Programme of the European Commission.

Photo 7.3. Deirdre Flood Winner and Paul Maher.
Highly Very Highly Commended (MEME and Video supervision group)
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The criteria used to judge the quality of the video submissions to the MEDEA awards include
pedagogical quality, use of media, aesthetic quality, usability and technical quality. These are all
criteria that are addressed in the Educational Applications of Multimedia (ES512) module and the
Digital Creativity in the Workplace (ES550) module. In addition to all of these criteria, Deirdre's
video also includes passion, honesty, inclusion and enjoyment. These are all values Deirdre
highlights as having experienced in the Masters programme. She talks about feeling privileged to
not only witness her own educational influences transform her work but also those of her peers. In
the next chapter I will demonstrate how I connected various communities who are exploring the
potential of multimedia in teaching, learning and research through hosting the International
DIVERSE conference at Dublin City University in June 2011.

Conclusion

I hope I have demonstrated my educational entrepreneurial spirit and the values I hold that
demonstrate this spirit in an explanation of educational influence. With an educational
entrepreneurial spirit I try to bring the values of passion and care, safety, creativity and excellence
to life within my practice. This explanation includes a responsibility for students and
acknowledging safety, care, creativity, enjoyment and excellence. These values have now become
living standards of judgement by which I can judge the validity of my claims to know my
influence in my own learning, the learning of others and in the learning of social formations.The
videos that I have included communicate more fully what I mean by empathetic resonance,
relationally dynamic awareness and energy-flowing values.

In my research, I draw on both academic knowledge and my own experience. For academic
knowledge to be useful, it must enlighten what ‘I’ have experienced and then I must provide
explanations for what I am doing while building on existing theories. In doing this I am inspired
by the words of Gandhi:
It’s the action, not the fruit of the action that’s important. You have to do the right thing. It may not be in your
power, may not be in your time, that there’ll be any fruit. But that doesn’t mean you stop doing the right
thing. You may never know what results from your action. But if you do nothing, there will be no result.
Mahatma Gandhi (1869–1948)
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Chapter Eight - On A World Stage

Video 8.1. Diverse 2011 Highlights (Crotty, 2011)

Vision without action is a dream. Action without vision is simply passing the time. Action with
Vision is making a positive difference. (Joel Barker)
Introduction to Diverse
Performance has always played a key part in my life, which was one of the reasons I accepted an
invitation to host the International DIVERSE Conference at Dublin City University in June 2011.
For me, organising such a conference presented an opportunity to connect various communities the DIVERSE community, the DCU community, the wider community of practitioner-researchers in
Ireland and a global network of researchers and practitioners - who were exploring the potential of
visual media in teaching, learning and creative inquiry. It also offered an opportunity to showcase
the creative and visual practice-based research that I was supporting in DCU and to disseminate this
research back to the wider international community. In keeping with my entrepreneurial spirit, it
was a whole platform to put ideas into action and allow my students and the DCU community as a
whole, to perform on the world stage in a creative and scholarly way.
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In the article ‘To Know Is Not Enough: Action Research As The Core of Educational Research’, a
symposium paper presented at the American Educational Research Association (AERA) conference
held in Vancouver in April 2012, Jack Whitehead stated:
To Know Is Enough is correct when the knowing is created by educational researchers who are holding
themselves accountable for living the values they use that give meaning and purpose to their lives as fully as
possible, in inquiries of the kind, ‘How do I improve what I am doing?’ with a collective intent to live as fully
as possible the values that carry hope for the future of humanity.

In the same way, I was holding myself accountable to the wider international community as I
integrated my values of care, creativity and excellence into the production of an international
conference regarding the visual arts and technologies in research and practice.
The acronym DIVERSE stands for Developing innovative visual educational resources for students
everywhere. The first DIVERSE conference took place in Derby in the UK in 2001 and focused on
all aspects of video production and videoconferencing in education, teaching, research and project
management. The conferences later expanded to include the convergence of these visual
technologies with other online technologies and the emergence of new possibilities in the area of
'presence production' for learning along with interactive television, virtual reality, computer games
techniques and handheld access to moving images. What attracted me to the DIVERSE conference
was its particular focus on the visual media and the inclusion of academics, teachers, technologists,
educational developers, project managers, and students in the sharing of knowledge and experience.
I had been introduced to the DIVERSE conference and community in 2008, when it took place at
InHolland University and was organised by Tom Visscher and Pieter Van Parreeren. I had
previously been frustrated by attending conferences that seemed to lack a dynamic between the
various stakeholders in educational practice, and which involved presentations that talked about the
use of technology due to the lack of available internet connection. Text-heavy slides seemed to
dominate the presentations, and there was little use of visuals to enhance the presentations or the
conference environment. In contrast, the DIVERSE conference at InHolland University had a live
television studio that ran in parallel with the presentations and was under the guidance of Professor
Aase Knudsen from Lillehammer University in Norway and Dr. Mike O’Donoghue from
Manchester University, UK. This initiative provided media students with an opportunity to learn
the practicalities of television production. Overall, I experienced a warm inclusive atmosphere
where the various communities felt that they had something to contribute.
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Another initiative at DIVERSE 2008 conference was the 'Creative Concept Coffee' (CCC), a coffee
break forum that enabled delegates to network with each other and brainstorm ideas with the
possibility of starting a collaborative projects. This initiative was the brainchild of Dr Lori
Schnieders, of the University of Southern Maine, USA and a member of the international Diverse
committee, The idea of CCC was that the winning team from the conference would present their
collaborative project at the conference the following year. In addition, a video conferencing master
class took place between Anne Doyle, a music teacher at InHolland University, and a student
studying the cello who was based in Belgium. This master class demonstrated the potential of the
visual element of technology for enhancing teaching and learning and showed a conference
committee that was willing to take the risk by demonstrating the benefits of cutting edge technology
to education.

Photo 8.1. InHolland University - Cello Master Class

Background to DIVERSE
DIVERSE consists of a core international committee of international academic and technical
experts and chaired by Pieter Van Parreeren from InHolland University. The committee, usually
decide on the location for the annual conference approximately 18 months in advance. There are
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certain traditions in place for the DIVERSE conference, but the local organisers are given the
freedom to add their individual stamp to the event.
After my successful bid to host the 2011 conference, the committee provided me with an
opportunity to lead a team to co-create an open space that would combine academic excellence and
creativity. From the outset, I wanted the conference delegates to have a holistic and enjoyable
experience by awakening their senses through a multimodal approach and in this way they would be
ready to learn from the cognitive experience. Figure 8.1. tries to capture my experience and other
people’s perceptions of what a conference was about. I had always found at conferences there
seemed to be a disconnect between the head and the body. The academic world of rigour and
validity did not equate with the ever-changing emotional lives that delegates experienced outside of
the academic presentations. I experienced a tension between these two worlds that was contrary to
my own belief that a variety of experiences can enrich the world of academia.

Figure 8.1. Stay ConnectED - Connecting the head and the heart
DIVERSE Ireland 2011 was held over a three day period from June 26-28th. It hosted 121
international delegates, as well as presenters. There were eight keynote speakers and a cohort of 220
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principals and Information and Communication Technology(ICT) coordinators from the postprimary sector in Ireland who were also able to attend keynote presentations. A visionary workshop
on inquiry-based Science education workshop took place during the conference and was attended
by 30 Science teachers from across Ireland. The local conference team included seven
representatives from the University and six female volunteers from the local post primary school
who worked under the guidance of John Harney, an undergraduate student. A 37 strong television
crew, called DIVERSE Live, were in charge of filming the event and editing into highlights. The
Helix venue provided two technical staff for each of the four parallel sessions that ran over the two
days and also included their own event management and catering staff.

Diverse Ireland 2011 - Planning and Production
Creating the Vision to engage your audience.
In organising a scholarly conference that captured the conference theme of DIVERSE 2011
‘Creativity - enhancing our vision for the future’, there needed to be structures put in place to
scaffold the event. Producing a conference event is like a live stage production; the vision has to be
understood by all involved so that everyone is inspired to work together towards a successful
outcome. My task was to translate my vision into practice.

In this next piece, I will demonstrate my objectives of bringing together the values outlined in my
stories /narrative accounts in the Ontology section in an effort to create a holistic experience that
extended Irish hospitality to our international guests. The introduction of many modalities at the
conference aimed to create an atmospheric environment that catered for more than the cognitive
dimension; I believed that these elements would combine to bring about a fulfilling and
transformative event. I envisaged that the conference would transform people, learning processes
and the venue. My task was to translate my vision into practice.

With my objectives in place, seven key elements formed the structure of DIVERSE 2011:
1. Web Presence
I felt it important to have an engaging, informative and interactive user-friendly web presence that
would generate interest from the outset. I wanted to create an atmosphere on the website before
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people arrived at the conference. Prior to the 2010 conference in Maine, USA, I had worked on
some key areas to ensure that I had website content that included the following elements:

(i) Theme of the conference and titles of the various conference strands;
(ii) Branding material - the design of the DIVERSE Ireland logo and posters;
(iii) Engaging International keynote speakers with research in areas that linked practice and theory.

Continually adding content to the website encouraged people to visit the site regularly and check
out for updates and notices. It offered a taste of what was to come and embodied all things cultural,
scholarly, social, informative, visual and engaging while respecting the traditions established by the
Diverse community. Twitter added impetus to the event and was monitored by Leone Gately, a past
student of the Masters in Education and Training Management (eLearning) and a member of the
local Diverse team.

2. A Good Venue
It was crucial that the venue was aesthetically pleasing and fit for purpose. Research says that it is
not the room but the actual venue that is important (Whitfield, 2009). In relation to organising
conferences Gosling states ‘There has been a drive to produce something different, something
exciting and original to add value to an event . . . to ensure their company, brand or corporate
message stands out from the crowd’ (2002, p.23).

I knew that as a delegate at previous conferences I would have preferred an unusual setting over a
hotel or academic venue (Whiteling, 2007). The availability of the Helix theatre on DCU campus,
with all rooms equipped with the latest technology and close to each other, was the perfect solution.
It was more costly than using the university building, but I felt that the Helix would motivate and
give an incentive for people to attend (Roythorne, 2007). Good quality accommodation on campus
provided an extra opportunity for people to socialise, share research ideas and collaborate at the end
of each day. This was another consideration that I believed would enhance their experience.
The success of the event would not solely derive from the venue alone but from its management.
The excellence of the event was going to be in the attention to detail, logistics being a major
component (Allen, 2000).
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Video 8.2. Helix Site Visit Slideshow (Heaney, 2011)

3. Diverse 2011 - A Visual Experience
How I presented Dublin visually on an international stage was very important to me:

● Logo
I designed the logo in the shape of a woman to depict the mythical symbol and emblem of
Ireland, Kathleen Ni Houlihan. I used key landmarks in Dublin to join the old with the new.
Patrick Kavanagh, the Irish poet, is sitting on the landmark seat by Dublin’s Grand Canal
Bank Walk, the newly built Spire on O’Connell street, Daniel O'Connell’s statue and the
Halfpenny bridge are all there, in order to give a sense of place and culture. The choice of
greens and white, colours associated with Ireland, was intended to give a fresh look and feel
to the website. These images were placed within the header on the website.

●

Balloons
My inspiration to include balloons at the conference venue came when I observed the
artistic work of Raquel Reynolds, who had transformed many venues into colourful and fun
places with life-sized balloons. The strategic placement of the figures to greet delegates at
the door of each plenary sessions provided a talking point and dispelled the myth that all
academic conferences have to be serious. The eight-foot balloon of Kathleen Ni Houlihan
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was situated at the entrance to the Helix and immediately added a sense of fun to the
conference. All the balloons also matched the conference colours.

Photo 8.2. Diverse Live Crew

Photo 8.3. Kathleen Ní Houlihan Logo ( Mythical Symbol of Ireland)
● Animation
My experience is that a common thread running through any event helps to ground the
experience of all the participants, be they delegates, end users, clients or students. In
previous concerts I had organised, or at which I performed, I included some form of multimedia resource. For the DIVERSE conference, I worked in collaboration with John
O’Riordain and Seamus Brett, who are technical experts in animation and music
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respectively and helped transform my ideas into reality. I drew on the concepts that I used
on the website and combined these with Irish dance tunes to add a cultural and professional
dimension between the presentation sessions. This animation was also integrated into the
live broadcasts that took place at the end of each day.

Video 8.3. Live Opening (Crotty, 2011)
●

Photo competition
The idea for a photo competition came to me at a workshop on visual literacy and in the
preparation of an eportfolio workshop that I teach each year to a group of undergraduate
students taking an extra curricular module known as the Uaneen module. Requests for
volunteers at the end of this session resulted in Alan Lyons, an amateur photographer,
expressing interest in being involved in the organisation of the photo competition. Alan
distributed the call for photographs through the national photographers’ association and
secured reputable judges for the competition. The idea for the competition proved too
ambitious and a lack of entries meant that we could not run with the planned photo
exhibition. Nevertheless, I still wanted to include a photographic exhibition as part of the
conference. Alan put me in contact with Peter Byrne, a local photographer, who agreed to
exhibit black and white photographs with an Irish theme. These added to the cultural aspect
of the conference.

● Video competition
I produced a video to launch this competition. My idea was to create links with other
communities such as Video in Teaching and Learning (VITAL) and to collaborate with them
on the generation of content in order to raise an awareness of the conference. The video
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competition received few entries. By June 2011, however, the video call had over 600 hits
and my hope is that it cultivated an interest in the Diverse conference itself.

Video 8.4. Video Final Competition (Crotty, 2011)
● Tee-shirts
I wanted to set a professional tone and ensure there was a sense of care for the delegates. I
bought black tee-shirts for the conference film crew, white tee-shirts for the local school girl
volunteers and navy-blue tee-shirts for the local team. This helped to make key staff easily
identifiable so that the delegates knew who to contact if they needed help. Generating a
sense of unity among the different crew members was also important to ensure cooperation
and the successful workflow across the different elements of the conference. I was aware of
the importance of a good support network and put measures in place to make sure we all
worked well together. During the conference, all groups met in uniform at the same time
each day for a briefing and met at the end of the day for an evaluation of the day’s events
(Allen, 2000).
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Figure 8.2. Schedule of Events

4. A Cultural Encounter
Providing an Irish experience to our international guests between presentation sessions, through the
musical interludes/animation and an evening concert event was intended to link the conference to
Ireland’s cultural heritage. Our cultural capital is deeply embedded in our ontology. The inclusion
of a four-part harmony male vocal group who performed Irish songs at the opening of the
conference and during break times further reinforced the cultural dimension. A walking
photography workshop of Dublin also sought to combine the educational, social and cultural
dimensions of the conference.
At the DIVERSE 2012 conference in Leuven, Belgium, I met with Ingrid Bruynse, a South African
delegate who had attended the DIVERSE conference in Dublin, I was delighted to receive her
feedback and hear her 2011 DIVERSE experience. She emphasised how the inclusion of music,
visuals with the academic themes had made the 2011 conference a ‘fabulous whole experience’.
She described the strange feeling that she had experienced upon hearing Irish music and this
motivated her to go in search of her own genealogy only to discover that she was of Irish extraction.
The video captures the immense joy and value Ingrid experienced and demonstrate that it is
important never to underestimate our cultural and musical expression.

Video 8.5. Never underestimate your Cultural and Musical Expression (Crotty, 2012)
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5. Linking to the wider community
I have always seen organising events as an opportunity to link to the wider community, to be more
inclusive and make it a more significant occasion. In addition to organising the main DIVERSE
community, I linked with other groups in Ireland that I felt would benefit from the experience: postprimary students; principals; Information and Communication Technology Teachers; and finally
industry in general.

(i). Linking with post-primary Students:
Arcodia and Reid (2008) talk about volunteers playing a significant role in the organisation of
conferences. From my own experience as a post-primary teacher, and of working with students on
projects as I demonstrated in the ontology section ‘Teaching is caught not taught’, I have seen how
volunteers greatly enhance the running of any event. I have highlighted how events such as the
DIVERSE conference provide an authentic learning experience for students that can help them
with career choices when they leave school. Some of the postgraduate students from the Masters in
Education and Training Management (eLearning) programme are teachers in the local postprimary girls school and I was delighted to be able to link in with their Transition Year (TY)
students.

Before the conference, I worked with these TY students preparing them for their roles at the
conference. I covered topics such as the logistics of event management, sponsorship, branding,
catering and hospitality, and sound production. I wanted the students to have a general knowledge
of all aspects of organising an event before they experienced working alongside professionals. I
also highlighted the importance of planning an event properly, the strategy I was implementing and
the operational aspects in which they would be involved. From my experience of planning an event
there needs to be both a strategic perspective and operational schedule. I rotated the schedule so
that each of the students would each get a chance to work on different areas. This could have
hampered the efficiency of the operations, but because they communicated so well as a team using
the groups facility that I had set up on Facebook, all aspects of their brief were adhered to
throughout the conference. The improvement in their social skills, communication skills,
confidence and self -esteem was heartening to see and the event was also an excellent capacitybuilding opportunity for these students. Their presence during conference preparations provided
fun and enjoyment and generated a real sense of goodwill for everyone involved. Each student
was assigned a group of delegates and a keynote speaker and this worked very well.
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I cared that the students learned from the event and I recognised the important role that they played
in making the event a success. For me, it had to be a reciprocal relationship, so that they would
feel appreciated for the work they did at the event. I asked each student to write a reflection of
their experience after the conference so that they could consolidate their learning. The following
comment from Ciara, a TY student, demonstrates the change in her thinking and what she had
learned:
Over the conference, I had the opportunity to work with many professionals. From the delegates with excellent
teaching experience to the staff in the Helix with catering and event managing experience, everyone around us
had something which we could learn from. Diverse gave me and the volunteers as a team the opportunity to do
many things we never had before. I learnt how to communicate with people in all professional situations, how
to work as a team within our volunteer team alongside the overall Diverse organisation team. I experienced
waitressing which I had never attempted before, I developed skills with office equipment such as laminators
and guillotines, sound equipment and most of all I discovered how much work goes into event management
and how to make sure an event runs to according to plan
(Ciara Dawson, Dominican Convent Dublin, July 2011)

Photo 8.4. Post primary student volunteers
John Harney, was a student on the Uaneen module ad had responded to my request for help at the
conference. He graduated in 2011 with a BSc.in Financial and Actuarial Maths. I asked John to
oversee the day-to-day running of this post-primary volunteer group. His reflections demonstrate
that there was a great sense of individual well-being to be achieved while working as part of a
bigger team. It also shows the transformative effect he felt.
Managing a team as I did was wonderful experience for me and helped me to become more confident in my
own communication and organisational skills. I found that I was able to connect with people and build up a
relationship with them quickly. I also found that people trusted me which was very flattering. On a personal
level, as I was just finished my degree, it really helped me recapture a sense that passion for your chosen path
in life is the key to fulfillment. While I was very content with the path I was on at the time, I had a niggling
feeling that there was something else I should do. I have since taken steps to pursue what I feel I am called to
do in the world, and I feel that my experience at the conference played a part in this.
(John Harney, personal Communication, June 15, 2012)

(ii). Linking with Post-primary Principals and Information & Communication Technology teachers:
Continuing Professional Development (CPD) for teachers is a significant part of my work in the
School of Education Studies. This includes adapting to any policy decisions or grants issued by the
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government department or state agencies for this sector and making the Masters programme
relevant to teachers’ needs. For example, a grant of up to €90,000 was allocated by the Department
of Education in 2010 for the purchase of hardware in post-primary schools in Ireland. As a result, I
received a number of enquires from ICT coordinators and Principals, a number of months before
the DIVERSE conference, asking me to advise them on how they could best spend the funding that
they received. This prompted me to find a way to link the needs of these Principals to the
DIVERSE conference presentations so they could learn from the good practice that was already
happening in post-primary schools. The post-primary teachers who had successfully completed the
Masters programme were already integrating technology in their subject areas and I knew that this
would inspire others to adapt these examples to their own context. I know that Principals are very
busy people and it is difficult for them to keep up-to-date with the latest technological innovation. I
decided to approach the National Centre for Technology in Education (NCTE) who were based on
the DCU campus and to jointly collaborate with them on a CPD day as an adjunct to the main
conference.
I wanted to extend an invitation to representatives from each school (Principals or ICT
coordinators). It it is my belief that Principals do not need to be technologists but they can act as
advocates for the creative use of technology and stay connected to the future needs of their students.
I invited a maximum of three people from each post-primary school. This invitation included
attendance at the keynote presentation from Dr. Michael Wesch, who is Professor of Cultural
Anthropology at Kansas State University and internationally known for his video work with
students. This added a sense of significance to the professional development day with the sharing
of educational practice from an international expert. Past and current students from the Masters in
Education and Training Management (eLearning) presented their applied research work and how
they were making effective use of technology to transform their own teaching and learning and the
learning of students and teachers in their schools.

Mary O Toole a Chemistry teacher who was in year one of the Masters programme at the time,
attended the event with her Principal:
My Principal was much more positive about the possibilities available to school having attended the Stay
ConnetED day. We got a whole new computer room of 30 Apple Mac computers. It might have taken much
longer for her to understand how effective this move was had she not had a chance to see examples of other
teachers research work.
(Mary O’ Toole, personal Communication, June 4, 2012)
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(iii). Linking to Industry:
I also called on industries who have a business interest in ICT in education and asked if they would
like to partner with us for this event. I knew this would help generate the much needed funds to
ensure a quality CPD day. The downturn in the economy, and the exponential rise in companies
going into liquidation, meant that companies had to show a return on investment (RoI). Through
my own work as a teacher and in conversations with other teachers over the years I was aware that
many view the business world with some suspicion, but I am also cognisant that many educational
innovations would not have come to fruition without the input and support from industry and the
business world. There is a requirement on us to explain what we, as educators, need from industry.
They, in turn, must learn to respond to the needs of education, for example with custom made,
accessible, usable technology that links with the curriculum.
This was an international conference and I understood that local business sponsors would not see
international delegates as prospective clients. The addition of the ICT teachers and Principals for
the CPD seminar day entitled ‘Stay connectED’ gave vendors real links with schools and made it
financially viable for them to support the conference. I cared that all parties would benefit and did
not want to involve industry until I had a firm commitment from Principals and teachers that they
would attend the conference. Confirmation of 220 delegates representing Principals and ICT
coordinators allowed me to proceed with the CPD venture and secure my commitment to the
companies who provided an opportunity for educators to explore their technologies and to partner
with any industry-school initiatives.
6. Video LinkED - Video linking to Education with ‘Diverse Live’ TV Workshop
At the beginning of this section, I expressed my satisfaction at finding a conference that appealed to
me when at DIVERSE 2008 in InHolland University. The presence of a broadcasting event in the
form of a TV studio was an exciting innovation first introduced by Aase Knudsen and Mike
O’Donoghue in Lillehammer, Norway, in 2007. As an observer and newcomer to the Diverse
community in Haarlem, I felt the hidden nature of the studio detracted somewhat from the
possibilities an opportunity such as the television studio could afford others to learn about the live
streaming process. This was a driving force behind my wanting to include a live studio at the hub
of activity for the DIVERSE Conference 2011.
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Once again, as a performer I envisaged great possibilities for having such a workshop located in the
centre of activity. I am not a technical expert in live television production but when I mooted the
idea at the Maine conference in 2010 to Aase Knudsen, an expert in this field and subsequently
Mike O Donoghue, they were enthusiastic about the possibility of trying this idea out. We
envisaged this as being central to the proceedings in order to:
(i) create an energy;
(ii) give students a hands-on experience of how to work multiple cameras;
(iii) allow delegates to see the workings behind the television studio.

I also wanted to document the event professionally. I felt that it would be easier for subsequent
conference organisers to get sponsorship and encourage prospective delegates to attend if quality
footage showed people attending a very enjoyable, professionally organised multimodal conference.
I am aware that a good set of photographers and videographers might have been sufficient, and
would have been less expensive, if documenting the conference was my sole aim. It was not.
7. Opportunity to learn
Another important aspect to ‘DIVERSE Live’ was that it would give the students an authentic
opportunity to develop their own video production skills. From a DCU perspective, there were two
cohort of students I particularly wanted to involve: the Communication students who had studied
the technicalities of audio and video production as part of their undergraduate multimedia studies;
and the MEME postgraduate students who had developed educational video resources as part of
their masters studies. The first cohort also included two international groups of students from
Manchester University and Norway. They were under the guidance of Mike and Aase respectively.

Both student groups viewed the ‘DIVERSE live’ project from different perspectives. My own
Masters in eLearning group were concerned with the educational message of the video
transmissions (VTs) and focused on the content. The undergraduate students from the School of
Communications were concerned with the actual brief of being a producer or cameraman, with less
concern for content from an educational viewpoint, and appeared more concerned with deadlines
and logistics. The MEME students had initially embarked on the project with less confidence in
their technical ability, assuming that they were not as knowledgeable although I had told them their
vision and managerial skills would traverse specific skills. I had also emphasised that their creative
side and visual literacy skills, fostered during their studies, would prepare them equally as well as
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their peers for this project provided they believed in their abilities. I was to be proved correct, as
this extract from my student Gemma Clarke testifies:
DIVERSE was a one of those unique rare opportunity that life sometimes presents to you. It was a mad crazy
roller coaster of a week. We were literally thrown in at the deep and had to produce one hour live broadcast for
three days in a row. While we had some training in video production, the learning curve was enormous. Not
only did we acquire a lot of additional technical skills but most importantly we came away with a deep
appreciation of how well we (the elearning group) had learned to work together so well on our course. This was
particularly apparent especially at the more stressful points throughout the week. Where other groups were
becoming more dysfunctional, we remained steadfast, supporting and encouraging to each other to do the best
we could. Not only we were a true collaborative learning unit, we also got this rare opportunity to appreciate
and understand what we had become as individuals and the confidence we had gained throughout our masters
programme. For me that was the best part of it all.
(Gemma Clarke, Personal communication, September 18, 2011)

Overall, I felt the maturity of all the postgraduate students enhanced the overall project and ensured
the stability needed to achieve the successful outcome. The postgraduates students were beyond
having a particular title for the sake of it, and were more concerned with the task in hand.

Mike O Donoghue had prepared and collated a comprehensive handbook for the event which
incorporated the roles of a TV production crew defining what everyone’s job specification was. The
marriage of the experienced technical team from the Norwegian group in Aase, Kathrine Mørkved,
Pål Finnkroken. and Ina Madsen Rogne along with Damien Hickey and Eoin Campbell from DCU
sharpened the focus for the technical running of this part of the project - DIVERSE Live 2011.
After Diverse Ireland and Post Evaluation
Although the project achieved its goals and was very successful, there are some changes I would
make if I was organising a similar event again. I believe that dividing this large group into smaller
teams so that they could work, on content a month before the conference, would assist greatly in
achieving a more effective and smooth running of the event. Collaboration via Skype or through
Facebook groups in order to carry out research, storyboard and work on possible topics in in
advance would avert unnecessary panic. Such a process would have given students ma better
chance to enjoy building relationships and working together. There could have been a better
opportunity for students to get to know each other and take pride in each other’s work, rather than
having to focus on trouble-shooting too near the deadlines. My observations from student feedback
was that their inclusion before DIVERSE started was a little too rushed and that they would have
benefited from more training as a group. I felt that this put unnecessary stress on inexperienced
groups instead of being a more enjoyable educational experience for all involved. Niall Murphy, an
undergraduate Multimedia student from the communications department, highlighted the benefits
and confirmed my thoughts around improvements:
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As a student studying multimedia, Diverse live was the perfect opportunity for me to gain some out-of-class
experience in the area of live production. For me, Diverse taught me things that I couldn't learn from sitting in
the classroom and gave me an insight into the real workings of the media industry. Although it only took place
over a few days, the whole experience was invaluable to me and is something that has opened doors to new
and similar experiences for me.
I thought the whole project was very well organised but if there was one thing I could change it would be
adding a couple of days of detailed training for everyone before the conference began as i felt some of the
production team were unsure of a few things.
Overall, it is something i would do again and i would have no hesitation in advising people to getting involved
next time.
(Niall Murphy, personal reflection feedback, June 23, 2012)

DIVERSE Live was a resounding success and the feedback I have included highlights the huge
learning curve the participants were on and how glad they were that they had partaken in the event.

Local team - Things just don’t happen
Organising and managing events is a task I have always enjoyed. Choosing a dynamic local team to
help with the organisation of the conference was vital. I have always found leading a small core
group to be more productive than working with a larger and more dispersed committee. It was
important to me that this event was university wide and that this was reflected by inviting a cohort
of people to contribute to DIVERSE from across the various Faculties on campus. I felt that having
a diverse group involved in the event would give them a sense of social pride (Derrett, 2003). At a
time of job cuts within the university sector, I felt that this event would play an important part in
creating trust, and cohesiveness among the DCU community and indeed the DIVERSE community
members themselves (Gursoy, Kyungmi, & Uysal, 2004).
Although different Faculties were involved, there was a sense that we were all together in one
higher education establishment and our overall goal was about educating people. It was also my
feeling that all Faculties would benefit from learning how to develop and incorporate visual media
into teaching learning and research. I believed that this should be reflected in the choice of the local
team. The inclusion of Faculties, members from Humanities and Social Science, Engineering and
Computing, Science and Health, and the Business School and representation from the Learning
Innovation Unit and Oscail meant that the whole University was represented and a good group
dynamic was created.
Creating a sense of well-being amongst the group was my initial priority, the conference needed a
clear vision and direction. As mentioned in the section on volunteers, planning was a crucial
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starting point; I knew it would optimise the team and the resource structures and encourage all
stakeholders to understand their role and work cooperatively (Bramwell, 1997). I worked with
Margaret Farren, my colleague, to identify possible members for the local team. I felt that it was
my responsibility to know exactly what I wanted from each person. It was also my responsibility to
give good clear management and leadership in order to provide the best experience possible for my
volunteers and utilise their skills for the successful production of the conference. In recruiting
volunteers I wanted to contribute to community spirit and have a social impact which would
contribute to diversity and a wide range of backgrounds (Van der Wagen, 2006).
Once structures were in place, and briefs had been assigned, team members could use their creative
initiative to complete their tasks. Emma O’Brien of the Biomedical Diagnostic Unit in DCU took
charge of organising a new very successful strand in healthcare. Margaret Farren and Morag Munro
ensured quality presentations by reviewing the papers and making the final call with me on the
papers. Peter Tiernan, Ger Cannon and Eamon Coughlan took charge of the technical requirements
and Leone Gately looked after the social media and dissemination of news. Weekly meetings from
mid-March to June helped to keep our spirits high and I always tried to have another new visual
dimension ready to add another layer of understanding to what was about to happen. . I was very
clear that I wanted to start first of all with the aesthetic in order to draw in the eye Of utmost
importance to the running of the conference was team spirit. As with my experience of playing
sport, there was a great sense of camaraderie amongst the local team who were all very willing to
support the vision they gradually saw coming to fruition over time.
Looking Back
There have been articles written about the conference and feedback has been very positive. Mark
Childs, who was the DIVERSE’s Chair from 2005-2008, documented his reflections in the
Association for Learning Technology (ALT) newsletter (2011). Like the Nano Nagle show, and
other projects I have been involved in, it was difficult to get a true perspective on the impact of the
conference at the time. Reflection needs to occur some time later to evaluate it properly and give a
true reflection of what has taken place. Acknowledging the merits and the areas that need to be
improved are easier to establish with perspective. One year later, I feel happy with the energy that
was generated at DIVERSE 2011, and I enjoy hearing anecdotal accounts that highlight the joy and
impact the conference on individuals and on the greater social formations. An action research
mindset would prompt me to ask immediately: ‘How can I improve my practice?’. A Thich Nhat
293

Hanh mindful perspective would have me say ‘stay in the moment’ and internalise the good points
instead of wanting to start busying myself organising another event to apply these improvements.
In documenting the events, I have tried to be mindful of all the goodness Diverse generated and of
its impact. My objective in demonstrating the potential of visual media in teaching, research and
learning was achieved, so I succeeded in marrying the head and the heart and sense and soul
(Wiber, 1998).
The video footage from the Creative Coffee Concept winners captures some of the ongoing impact
of Diverse 2011. I care that DIVERSE 2011 in Dublin can be improved and built upon so that
others within the Diverse community, and future DIVERSE local conference organisers, may
benefit and have a fulfilling experience.

Video 8.6. Looking Back- Diverse 2011 (Crotty, 2012)
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Coda
Artistry is at the core of what I do. As Schön concludes ‘artistry, for example, is not only in the
deciding but also in the doing’
We should be turning the puzzle of professional knowledge on its head, not seeking only to build up a science
applicable to practice but also to reflect on the reflection-in-action already embedded in competent practice.
(Schön, 1992, p.203).

I am a teacher but I am also an artist and I view both professions as inextricably linked. I design the
content for my lessons in such a way that the students have a more enjoyable meaningful
interactive learning experience. As an artist, I envisage everything as a production or a
performance. I also want the audience to have an enjoyable and meaningful experience. Providing
enjoyable, meaningful experiences for my audiences is what inspires me to strive for excellence.
This is not in any way to suggest that the performance is an act or inauthentic; on the contrary it is
as a means of explaining how I am in the world and how I view teaching, producing visual
educational resources, researching and writing. Quality is central to any performance and it must
have a beginning, middle and end to sustain the viewer.
In writing this thesis, my ontology took a chronological path to explain the development of my
learning which in turn led me to a methodological choice that authenticated my ontology and
breathed life into my stories. I feel that everything must connect. Within a given performance, there
may be smaller details that are subtle and may even go unnoticed individually but which connect
cumulatively in a holistic way. The following excerpt from Schön, resonates with me as it captures
this sense of artistry:
When planners or managers convert an uncertain situation into a solvable problem, they
construct—as John Dewey pointed out long ago—not only the means to be deployed but the ends-in-view to
be achieved. (Schön, 1992, p. 53)

My epistemology section can be seen as the third part of the performance. It is made up of various
acts that stand alone in their own right but that when brought together give a better perspective of
this section and of my research as a whole. The challenge for me has been to include the correct
elements so that you the viewer, understand fully my claims to new knowledge. Through the lens
of an artist and producer, this scholarly account of workplace practice is not divorced from what I
do in these roles. It is therefore important that I get the pace right for you the reader just as I would
for an audience at a concert. I needed to have all the parts in the correct place so you were ready to
receive my offerings in a way that enhanced the journey. I feel it is important to pace content and
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provide variety to stimulate the difference senses. There must be a flow of positive life-giving
energy that moves between audience and performers.

The viewer must be provided with a space that enhances the experience. In addition, the audience
must not be aware of technical issues because this would detract from their enjoyment of the
performance. As an artist or producer, I must prepare an aesthetic environment. I want the viewer
to get lost in the performance and be sensitised fully; they must be allowed to feel it in order to be
moved and to want to reflect on the event afterwards. I want the performance to be so enjoyable
that it creates an energy that compels the audience to express their delight.
Linking the world of performance to the world of education, is an easy transition for me. Arnold
(2010) epitomises my passion for teaching and performing when he states:
Creative energy is something that is not always articulated fully or valued highly when we talk about teachers,
but it is the ability that I rate as the highest. Teachers’ willingness to put their creative energy into interacting
with students and knowledge is extremely generous, and it’s what identifies a really good teacher as well as a
great one (Arnold, 2010, p.3).

To avert student anxiety and enable them to enjoy the process of learning is central to my pedagogy.
This enables students to fulfil their potential and be propelled into giving a performance of which
they can be proud, while expressing themselves creatively and in a scholarly manner. I endeavour
to provide a safe environment that nurtures this creativity and allows students to lose themselves in
the flow of the experience just like the audience at a performance. It is my belief that everyone is a
creative being and creativity is not abstract but can be taught and developed (Kaufman, 2009).

I have called this conclusion a ‘Coda’ because it is a musical term that refers to a passage that
brings a piece of music to an end. In this Coda, I want to invite you the listener to engage in
another mode of communication worthy of carrying my ontological, methodological and
epistemological meanings in a scholarly way. Music is an integral part of who I am and it nurtures
and replenishes my creative, educational and entrepreneurial spirit as I live my values in practice. I
see the importance of music in providing me with a source of life-affirming energy that I bring into
the academy. To marry the sense with the soul and the head with the heart is central for my having
a meaningful career; this in turn influences my learning, the learning of others and the learning of
the social formations.

In keeping with an artistry that is not only in the deciding but is also in the doing, I have chosen
particular songs to record for this thesis. The lyrics and melodies resonate with me in the same way
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as any piece of literary work might. Each song is intended to illuminate my research. For this
section I will be the ‘master of ceremonies’ and explain why I have recorded each song and am
presenting it to you here today. I hope you enjoy the final part of this journey as you step into the
circle where you will journey onwards towards the centre of who I really am.
Labyrinth
‘Labyrinth’ is a song written by singer songwriter Liam Lawton. A labyrinth is a pattern with a
single winding path that leads from the entrance to the centre. Alternatively, mazes are multicursal
and have many paths which present a puzzle that the walker must solve in order to reach the centre.
However, a labyrinth has only one path. I have chosen ‘Labyrinth’ for two reasons: I associate the
message with my choice of methodology and the reflection cycles that are an integral part of that
methodology. The reflective cycles mirror the circles which lie at the core of a labyrinth. Secondly
my thesis is my path on which I am inviting you the reader to join me. In keeping with the
philosophy that underpins the LET Methodology I feel that if we find the courage to adhere to our
values and what we truly believe, then it will lead us safely to the centre of who we really are. In
this song the suggestion of finding a stepping stone that will illuminate and help clarify our onward
journey, is a good one. The journey is not a lone one because similar to action research and the
living educational theory approach, it is only in and through others that we improve ourselves,
influence others and impact on the larger circle or social formations. Let the journey begin.

Photo C.1. DCU Step into the Circle.
‘Chartres Labyrinth’ Painted by Helen O’Keeffe for the DCU Interfaith Centre. (O’Keeffe, 2012)

299

The Moon and St. Christopher
Saint Christopher whose name means ‘Christ carrier’ is the patron saint of travels. I continue on my
journey as I tell my story through this song written by American singer songwriter Mary Chapin
Carpenter who I had previously performed with while singing with Acabella. The three verses are
symbolic of my odyssey through life from a young girl who was full of expectation to an adult who
now recognises how life can present us sad realities. The words are particularly apt for my own life
as they remind me of the many times I spent using my imagination to play in the countryside or
record music as a seven year old in my home in Clontarf. They were all times that helped to nurture
my creativity and ignite a spark of entrepreneurship as I converted ideas into action. I am also
mindful of the fact that I used to sing this song as a younger girl because I liked the melody. On
reflection, the lyrics did not mean as much to me then as they do now. I am cognisant of the fact
that sometimes, like my students, I have not fully understood what was happening at that particular
time but through experience and reflection it became clearer. Photo C.2 is a symbolic visual
representation of my journey.

Photo C.2. Safe Journey. (Crotty, 2010)
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Home Sweet Home
This song is over 150 years old and the music was composed by Henry R. Bishop and the lyrics
were written by John Howard Payne. It appealed to me because of the simplicity of the melody. I
cannot describe adequately why the notes in this song strike an emotional chord but overall it
evokes something within me that straddles being spiritually uplifting but yet it is very poignant. It is
my understanding that many years ago this song was banned from being played in the American
Civil War union camps because it was so reminiscent of home and there was a fear that it would
incite desertion. I identify with this because every time I either listen or sing this song, I am
reminded of the warmth and security I experienced in my family home and the many enjoyable
times in my father’s homeland of Cavan with my grandmother. When I sing this song I am
transported back in time to these places I cherish; they are places for me that embody love, care and
safety, all values I have experienced which have allowed me to flourish creatively and have
enhanced my wellbeing.

Photo C.3. Home is where the heart is
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The Colours of the Wind
This was the 1995 Oscar-winner for Best Original Song from the Disney animated feature film,
Pocahontas and was composed by Alan Menken and lyricist Stephen Schwartz. I have used this
song in many variety concerts I have produced over the years when teaching music at post primary
level. When teaching religion, I also drew on this song because the students were familiar with it
and enjoyed listening to the lyrics. I used the words to analyse how we might treat people with
respect. The lyrics suggest that we must accept humans who are different in appearance and culture
and we must learn from them. Respect for the other so that we can live in harmony is central to the
message of the song. The words also address the wonders of the earth and nature and I am
particularly drawn to the idea of the importance of the spirit within all living things that should
never be conquered or owned. The song resonates with me because it draws me back to the
university and education system of which I am a part. I do not want to conquer or own another
individual’s spirit; on the contrary I want to celebrate their difference and unleash that spirit to be
the best it can possibly be. I once again draw on the lyrics to highlight the need for us as academics
to be open to the stranger or people who speak a different paradigm language and who have
different research perspectives. After all, we are all connected to each other in a circle that never
ends.

Photo C.4. Remain Calm and Stay Connected. (Crotty, 2011)
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Smile
I have chosen this Charlie Chaplin ( 1889 -1977) song because extending hospitality to researchers
from other paradigms may not be without difficulties. It may be met with hostility. In my role as an
educator I have found that entrepreneurship, it is not something that is easily associated with
Education Departments. Procuring funding can be difficult because business schools traditionally
have been seen as the home for people with entrepreneurial spirits. This is unfortunate and indeed
regrettable for researchers/educators in other faculties right across the campus; they are budding
with ideas that need to be acknowledged and if funded it might all help to capacity build our
university. However, an educational entrepreneurial spirit with power could harness this talent
within the academy. Perhaps, heads of departments in universities are missing opportunities? It is
sometimes best to smile and wait for an opportunity to present itself and then as educators we can
let our entrepreneurial spirit shine through and do what we do best, innovate and educate. With
unwavering determination, there is a need to smile and awaken others to how to educate. It is my
belief that sometimes the innovators are too fearful to innovate. The key is not to regress but to be
resilient, progress and smile.

Photo C.5. Smile - 1st Yr MEME class 2012, Chroma-key workshop. (Crotty, 2012)
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Something Inside So Strong
This Labi Siffre song is one that I have drawn upon many times in my capacity as a musical
producer. In particular it is a song that allowed me to include the wider community as I called on
all the artists who had taken part in the performance to join in with this uplifting song. In addition
audiences were asked to join in. The lyrics appeal to me as they suggest that we must believe in
ourselves and realise that we have the strength to cope within ourselves irrespective of the
challenges. I bring this thinking into my class and endeavour to inspire students to believe in their
creativity and ability and turn their ideas into action which can make a difference to impact on the
wider social formations.
This particular rendition is with my colleagues in Acabella and includes footage of a concert I
organised for the Access 21st celebrations in DCU where local students from Access schools joined
in for the finale of this song. Dublin City University's Access Service co-ordinates a range of
courses aimed at increasing participation in higher education by students who for a variety of
financial or social reasons do not view going to university as a viable or attractive option.

Photo C6. Bringing it all together - Something Inside So Strong Finale
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The Blessing
I am a spiritual person. I believe in wishing well on others even when it is challenging. It is my
belief that those who appear hostile are more in need of my hospitality. Thích Nhất Hạnh, the
Vietnamese Buddhist monk suggests that:
When another person makes you suffer, it is because he suffers deeply within himself, and his suffering is
spilling over. He does not need punishment; he needs help. That's the message he is sending .

I am Irish and my culture has played a major part in my upbringing and has helped me to form and
espouse the values of passion, care, creativity and excellence. Sport and Irish music are an integral
part of my being. Good sportsmanship meant wishing others well (including my opponents) at the
beginning and end of a game. I have chosen this old traditional Jack O’Pierce Irish blessing
because it embodies this sentiment and also encompasses everything that is good about being Irish.
The lyrics set out to wish one another all that is good to make their journey the best it can be. Good
wishes for a plentiful harvest are also at the core of this Irish blessing and as the words suggest
‘there is a time and season for everything’.

Photo C.7. May the Road Rise to meet you - An old Irish Blessing Aran Islands, Galway.(Crotty 2009)
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Summerfly
I have included ‘Summerfly’ because the rhythm is upbeat despite the lyrics occasionally not
mirroring this positive sentiment. However, this song from singer songwriter Cheryl Wheeler,
depicts a sense of possibility and one that I experienced as a young girl and continue to experience
now in my practice. This last song is also sung in harmony with my colleagues from Acabella. I see
life as full of opportunity and hope; it has been harmonious experiences during my summers that I
associate with this song which now motivate me to unleash the potential in others through a ‘web of
betweenness’ (Farren, 2005).

Photo C8. Summerfly
The End Note - A Final Word
I hope you have enjoyed the journey and have experienced my creativity and educational
entrepreneurial spirit as it unfolded through my ontology and has now led me to this final offering.
I have endeavoured to demonstrate how my passion for teaching and learning has motivated me to
care for my students and foster a safe environment where they can explore their own creativity and
flourish in that process. I hope I have shown how my entrepreneurial spirit had propelled me to
always think of the bigger picture which marries the head and the heart and the sense and the soul
as I influence my learning and influence the learning of my students and the learning of the social
formations.
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